
 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

MISSION STATEMENT 

WSOC offers a curriculum that 
meets the student’s age-related 
capacities and fosters in each 

student a genuine interest in the 
world, an intellectual curiosity, a 
connection to the human spirit 
and a sense of purpose in life. 
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Introduction 

 

STUDENT LEARNER OUTCOMES 

Waldorf School of Orange County students are complex thinkers who: 

• Creatively solve problems by being both critical and flexible thinkers 

• Demonstrate competency over challenging subject matter 

• Discover scientific lawfulness from the guided experience of the phenomenology that leads to 

intellectual understanding 

• Navigate challenges and bring an idea to full fruition  

 

 
Grade 2 Gnome 

 

This Student Learner Outcome is met continuously throughout the curriculum. One of the most all-

encompassing is through the practical arts.  Starting in the early years knitting flute bags, hats, gnomes and 

all the way through to creating a pattern and sewing a stuffed animal, the lower school students are using 

complex and multi-step methods together.  This creativity continues to grow in complexity in high school 

where they make Tibetan singing bowls, design and construct marionettes, and build Adirondack chairs, 

just to name a few of the myriad of creations. Students are required to use their imagination to form an idea, 

use their critical thinking skills to determine how to execute the idea and overcome challenges and solve 

problems as they bring the idea to fruition. 
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Waldorf School of Orange County students are self-reliant individuals who: 

• have courage to be adventurous because they were challenged in a safe environment       

• are self-motivated and willing to take initiative 

• have genuine interest in and curiosity about the world  

• are involved citizens confident to form their own opinions 

 

      
Grade 6 Death Valley Trip 

 

Our K through 12 curriculum is designed, to present students with optimal and developmentally appropriate 

challenges.  Through optimal challenges such as project based learning opportunities, field trips and music 

and dramatic performances, students bring courage and motivation to the tasks.  In grade 4, students are 

challenged to become increasingly self reliant with overnight trips and real world experiences.  Each trip is 

related directly to the curriculum (Geology - Death Valley, California history - Mission at San Juan and Lazy 

W etc.) and each trip takes the student just one more step out of their comfort zone to discover their 

independence and to take initiative in new situations.  Learning experientially allows students to gain a deep 

understanding of the subject matter which in turn gives them the confidence to form their own opinions. 
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Waldorf School of Orange County students are effective communicators who: 

• Articulate thoughts, ideas and feelings clearly; both written and oral 

• Collaborate with others effectively within diverse settings 

• are Open to other cultures and points of view, and not afraid to express their own opinion 

 

 
Grade 11 Global Issues Conference 

 

At WSOC, students experience myriad opportunities for collaboration and articulation of their learning 

through presentation. Students are challenged to collaborate throughout the school year.  We have 3 annual 

shared assemblies that bring grades 1 through 12 together.  We celebrate Michaelmas, by grouping 

students from grades 1 through 8 to take on various challenges, the older students leading the younger 

students in each activity. Our 8th grade and 12 grade students stand in front of the school community to 

present their projects after a year of in-depth work.  Each grade has either an Eurythmy performance or a 

play presented to the school.  Finally, one of the most important ways we strive to make our students 

effective communicators is by providing them opportunities to meet with and learn from others.  In grade 

10, we have a one week reciprocal exchange with students from Mexico and in 11th grade we arrange a 

two-day conference with students from Japan  to discuss global issues. We also offer a rich foreign 

exchange program.  All these elements ensure that our students can hone their communication, 

presentation and collaboration skills beyond their grade level and cultural comfort zones.  
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American schools are having a crisis in values. Half 
the children fail according to standard measures and 
the other half wonder why they are learning what 
they do. As is appropriate to life in a democracy, 
there are a handful of alternatives. Among the 
alternatives, the Waldorf school represents a chance 
for every child to grow and learn according to the 
most natural rhythms of life. For the early school 
child, this means a non-competitive, non-combative 
environment in which the wonders of science and 
literature fill the day without causing anxiety and 
confusion. For the older child, it offers a curriculum 
that addresses the question of why they are learning. 
 
Raymond McDermott, Ph.D.,  
Professor of Education and Anthropology,  
Stanford University 

 

“

” 
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PROCESS FOR SELF STUDY 

WSOC approached the self-study process as a way to reflect on our teaching and administrative practices 

as well as our student learner outcomes.   

An Accreditation team consisting of teachers and administrators met regularly to guide and monitor the 

progress of the self-study.  In August, the faculty was reintroduced to the elements of the self-study and 

each section of the school (Early Childhood, Grades, High School and Administration) were tasked with 

meeting monthly to complete its area of the self-study.  In October, the faculty and administration met to 

assess perceived achievement of the Mission Statement and envision ways to further support the mission 

statement.  Also in October, faculty and administration met to assess teaching strategies used to foster 

Schoolwide Learner Outcomes and to set goals to enhance these practices across the curriculum.  In 

December, teams consisting of members of each section met to read, respond and revise each section of 

the self-study.  Once compiled, this comprehensive picture was presented to stakeholders including faculty, 

administration and the Board of Trustees for clarification and feedback.  Using the self-study and supporting 

documents, the Accreditation Team analyzed student achievement data and reported these findings back 

to sections for further clarification and feedback. The last step in the written process was to articulate areas 

of need and align our schoolwide action plan to these highlighted areas. At this final stage, we surveyed 

parents, board members, admin and faculty to prioritize the areas of growth identified in the self study.  We 

also had a task group of parents read through the self-study to provide feedback. 

 

GOVERNANCE OF A WALDORF SCHOOL 

Waldorf Schools are independent, or “self-administered,” according to the recommendations of Rudolf 

Steiner. Waldorf schools do not rely on a traditional, hierarchical governing structure. Instead, interrelated 

bodies (or “spheres of leadership”) share the work of administering and governing the school. The 

Anthroposophical context of these “spheres of leadership” is best explained in this AWSNA Publication, 

Administrative Explorations (Robert Schiappacasse, 2000): 

Rudolf Steiner indicated the new direction that we must take to create a healthy 
Waldorf culture early in the century in his writings on the threefold social organism. 
He outlined how human society and organizations need to seek a threefold 
organization, which lives archetypally in the human form and physiognomy. . . . Like 
the threefold human body, our schools are healthy when a dynamic balance can be 
maintained between each of the three realms (cultural, economic and rights). . . 
When one pillar in our school is weak, or dominates the others the school is 
weakened. . . . [T]he more these three spheres can be empowered with explicit 
leadership, competency, and clear expectations and communication procedures, the 
more support each area can give to the others and the less likely will be the 
tendency to polarization. . . . We need to consciously cultivate pedagogical 
leadership, administrative leadership, and Parent/Board leadership by identifying 
individuals based on competence, and giving them clear mandates and job 
descriptions on behalf of those they serve. This threefold sociological theory 
suggests that by increasing the independence of society’s three primary realms in 
such a way that those three realms can mutually correct each other is an ongoing 
process.  

The following are the 3 interrelated bodies playing leadership roles in the governance of WSOC: 

 

College of Teachers (COT): 

It is the mission of the body that is called “College of Teachers” to provide leadership and energy to the life-

bearing vision of this school.  This involves oversight of teacher development and curriculum program to 

deepen the pedagogical work of the faculty. In addition, the College of Teachers works jointly with the Board 
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of Trustees and Administration on stewardship of resources. This work effectively models the “new 

direction” Mr. Schiappacasse discusses above of working together to fulfill the mission of the school. 

 

Board of Trustees (BOT): 

The mission of the Board of Trustees is to provide for the financial stability and physical well-being of the 

school and to protect its legal interests.  Decisions are guided by the tenets of Waldorf education and its 

underlying philosophy. The Parent Association leader sits on the Board and represents the parent’s voice 

giving a monthly board report at the Room Rep meetings to close the feedback loop. 

 

Administration: 

The mission of the Administration is to support the Faculty, College of Teachers and Board of Trustees by 

overseeing and implementing the business functions of the school in accordance with the policies 

established by the Board and College. The Administration is accountable to both Board and College. 
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Chapter I: Student/Community Profile and Supporting Data and Findings 
 

THE WALDORF SCHOOL OF ORANGE COUNTY 

The school is located in Costa Mesa, California, about halfway between Los Angeles and San Diego.  We 

are very near the coastline to the west and within view of the Cleveland National Forest to the east.  Our 

program extends from a parent/toddler program to the 12th grade, with close to 100 children in the Early 

Childhood programs, over 250 students in the grade school, and over 70 students in the high school. We 

are a Waldorf school, and we plan and implement our curriculum out of the wellspring of the insights of 

Rudolf Steiner.  In addition to main lesson teachers and high school specialists, our students benefit from 

a complete Waldorf program supported by eight full-time subject teachers.  Handwork, woodwork, games, 

Japanese, Spanish, eurythmy, choir, and orchestra all contribute to the development and enrichment of our 

students. They are also supported by therapeutic eurythmy and Extra Lessons. 

Our school began in 1988 with one kindergarten class, and over the next seven years added a grade each 

year.  This growth created the need for more space, and the school moved four times in its first decade.  

We moved to our present site in 2000, and the stability in location was matched by stability in our faculty 

and program.  For example, 65% of our teachers have been with us for the last decade.  In the fall of 2007, 

we opened our high school and developed it as we started our school originally, by adding one grade per 

year.  Again, growth in both the program and enrollment created a need for expansion in site and faculty. 

In November 2009, the Board of Trustees successfully negotiated with our landlord, the Newport-Mesa 

Unified School District, for a 25 year lease on our current site and the annexation of the property next door, 

which was vacated by a Headstart preschool program.  This addition of land provided the space to construct 

high school facilities.  The high school was built using 32 used shipping containers. In 2010 the city of Costa 

Mesa honored this innovative and sustainable architectural model with their Green Award. The high school 

was built in six months, creating 10,000 square feet of usable space at a cost of $2.1 million. Every dollar 

for this project was donated by past and present parents of the school. Our school has relationships with 

many organizations and businesses.  We participate in the Festival of Children, an annual local event that 

highlights the needs of children in our county and the services available to them. Our celebration of spring, 

the May Faire, is a public event at which we share curriculum-based activities. We have introduced mayors 

and other officials of local municipalities to our school. Local art museums such as the Bowers, Orange 

County Museum of Art and Laguna Art Museum, are aware of our school, and we participate in local art 

contests and display our students’ art in local city halls and local museums. 

Our parents participate by serving on the Board of Trustees and festival committees, are involved in the 

Parent Association, and are Tuition Adjustment conversationalists.  We offer adult education programs such 

as Waldorf School for Adults and Foundation Studies, as well as guest lecturers and faculty lectures on 

Waldorf education and parent issues. 
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MARKETING AND DEVELOPMENT 

Branding: 

In the Spring of 2017, WSOC updated the brand identity consisting of a new logo, colors, fonts, and 

messaging. The new brand identity reflects the comprehensive, art-infused and forward thinking academic 

curriculum WSOC provides that extends from Early Childhood to the High School.  The updated messaging 

highlights the essence of brilliance within the context of a Waldorf education and focuses on the brilliance 

that WSOC develops in each of its students through its curriculum.   

WSOC revealed its new brand identity in the Spring of 2017.  It has and continues to implement its new 

identity across all forms of communications, including its printed materials (e.g. school stationery, 

brochures, and flyers) and electronic communications (signage, newsletter, website, and social media). 

 

Old Logo New Logo 

 

 

 

Fundraising Plan: 

WSOC’s strategic fundraising plan seeks to strike a balance between the need for funds to support the 

school’s operating budget and major capital improvements on the one hand, and the community’s financial 

capacity and fatigue that can result from the school’s various appeals for gifts on the other.   

Consistent therewith, WSOC’s annual fundraising efforts generally consist of a 100-day Annual Giving 

Campaign in the Fall and a Gala each Spring.  The school reserves Capital Campaigns for major facility 

improvement projects and generally strives to limit these larger Campaigns to one every three or more 

years. 

WSOC pursues grants from private foundations as part of its fundraising efforts but the foundations are 

limited to those associated with the school through a relationship with a current student.  The foundations 

are usually private family foundations with giving directed at the discretion of a parent, grandparent or other 

close relative or friend of a family at WSOC.    

Below is a summary of the Total Funds Raised through Annual Giving, Gala, grants, and Capital Campaigns 

since 2014 that have resulted from WSOC’s marketing strategies relating to its development efforts.  As 

reflected therein, in 2014-15, the school’s fundraising efforts included a Capital Campaign and grant award 

which funded major facilities improvements to the school’s play yard and High School, resulting in a 

substantial increase to the fundraising total in relation to other years.   

Consistent with the school’s long-term marketing strategies, the school did not include a Capital Campaign 

or major grant request in the ensuing two years.  In 2016-17, the school also eliminated the Move-A-Thon 

from its roster of fundraising events in an effort to maintain a holistic approach to fundraising that minimized 

parent fatigue and the human resources required to support this event.  The school continues to thrive 

financially without this additional appeal and has maintained its ability to support its annual operating budget 
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from its traditional roster of fundraising events, including Annual Giving, the Gala, and smaller grants that 

fund non-capital improvements. 

 

School Year Total Funds Raised Fundraising Appeals 

 
 
 

2014-15 

 
 
 

$934,847 

 
• Annual Giving  
• Gala 
• Grants 
• Move-A-Thon 
• Capital Campaign 

 
 
 

2015-16 

 
 

$438,011 

 
• Annual Giving  
• Gala 
• Grants 
• Move-A-Thon 

 
 
 

2016-17 

 
 

$231,674 

 
• Annual Giving  
• Gala 
• Grants 

 

 

Endowment funding: 

Part of WSOC’s fundraising strategic plan includes the development of an Endowment Fund in 2018. The 

school has appointed a parent volunteer to serve as Endowment Chair who is tasked with forming an 

Endowment Committee in 2018.  The Committee will consist of parents, as well as at least one Board and 

College member.   

Once formed, the Committee will develop a strategic plan for implementing and launching the Endowment 

Fund to within and outside of our school community.  This strategic plan will include naming WSOC’s 

Endowment Fund, stating its mission and purpose, and coordinating educational gatherings to inform the 

community on the Endowment. 

 

Plan to grow alumni association: 

To date, WSOC has had seven classes graduate from its High School.  It intends to develop a WSOC 

Alumni Association to encourage existing and future alumni to maintain a relationship with and support the 

school as part of its long-term fundraising plan.  A strategic plan for implementing an Alumni Association is 

in the preliminary stages. 
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STUDENT DEMOGRAPHICS 

Where Our Families Live 

 

We draw families from across our large county, with 38% living within eight miles of the school, half of the 

families commuting 8-12 miles, and the remaining 12% driving between 20-38 miles each way. 

 

 

Enrollment has steadily increased over the last six years with this year experiencing a leveling-off. Our High 

School continues to grow in size and our Early Childhood maintains a solid enrollment at, or very near, 

capacity. 
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Class Capacities (number of students) 

Class Capacity 

Pre-K 13 

K 18 

Grades 28* 

High School 25 

*Grades teachers have the option to increase with College of Teachers approval 

 

 

 

We continue to see the most attrition from 6th grade to 7th grade. This is typically a jumping off point for 

families that do not anticipate coming to our high school and want to integrate their child in another 

educational environment.  Orange County School of the Arts (grades 7 - 12) continues to be a school that 

attracts many of our students. 
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We have been working over the years to find different ways to engage our middle school students and 

parents so that they understand the benefit of a full 12 year Waldorf education.  Here are a few of the ways 

we are doing that: 

• High School teachers teaching a block in the middle school. 
• High School teachers attending 6th and 7th grade parent evenings to answer questions  
• A day in the high school for the 8th graders. 
• A 12th grade tea that all parents can attend (the seniors are there to answer their questions) 
• Activities that bring together High School students and middle school students (ex: We Day, JPL 

field trip, Corazon de Vida orphanage trip) 

This past year we instituted a middle school sports program headed up by a High School faculty member. 

The middle school teams often have scrimmages with the high school teams. This creates bonds between 

the students and an excitement about the sports program as they move into high school. 
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We would like to see a higher retention from grade 9 - 12.  Currently the average is 71% staying from 9th 

grade through graduation. We lose the majority of students in grade 10. There are several factors here. 

One of them is students who auditioned to get into OCHSA (Orange County High School of the Arts) in 

grade 9 and who did not get accepted often will try again for grade 10 when there is a much higher 

acceptance rate. We will see 1- 2 students annually making that move. Another factor is the 10th grade 

student and where they are developmentally.  It is a time in an adolescent’s life when they have difficulty 

with the social realm and often they blame the school and its small setting. Many parents will move their 

student into a bigger high school in an effort to appease this desire they are expressing.  

 

The matriculation from grade 8 to grade 9 in the last 5 years has been on average 76%, which is up by 14% 

from the previous 5 years.  This is a typical growth curve for a Waldorf High School and the expectation is 

that it will continue on this trajectory. In 6 - 7 years we should hit the 95 - 100% matriculation range typical 

of a well-established Waldorf high school.  

 

FOREIGN EXCHANGE PROGRAM 

In February of 2015 the Student Exchange and Visitor Program reviewed and approved our Form I-17 

petition for certification and enrollment in SEVIS allowing us to start an exchange program. 

Our exchange program is offered to our 10th grade students. In 9th grade students are informed of the 

program and those interested need to take the initiative to find a Waldorf school where they would like to 

make an exchange.  The High School coordinator then facilitates finding a student match at that school. 

Conversely when the school receives a request from a foreign student the High School coordinator will 

reach out to find a match at our school.  

We have found much success with this program and to date have had two exchanges with a Waldorf School 

in Argentina, two exchanges with Waldorf Schools in Germany and one exchange with a Waldorf School in 

France.  In addition to these exchanges and because of our capacity now to issue an F-1 visa we currently 

have a student from the Waldorf School in Hungary who is attending for one year, a student from Russia 

who joined our 9th grade with plans to graduate from our high school and an Italian/Mexican student who 
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joined us in grade 11 and will be graduating this year.  Having this diversity in the high school has been an 

asset for our students. 

 

DIVERSITY 

Ethnicity Boys Girls Total / percentage 

African American 2 4 6 / 2% 

Latino/Hispanic 27 16 43 / 12% 

Asian 13 22 35 / 10% 

Native American 0 1 1 / > 1% 

Middle Eastern 3 3 6 / > 1% 

Multiracial 10 12 22 / 6% 

Pacific Islander 1 3 4 / >1% 

Caucasian, non-Hispanic 92 145 237 / 67% 

Total 148 / 41% 206 / 58% 354 

 

Since our last self-study we have seen only a slight increase in ethnic diversity among our student body. 

The most notable difference is in our Latino/Hispanic population, which has increased by 3% . We also 

have seen a 1% increase in our African American population. Since our parent body has expressed in the 

Annual Parent Survey a wish that there be more diversity in our school, we have had many conversations 

on how to promote a more diverse ethnic/cultural and socio-economic student population. We realize that 

a big factor is simply the demographics of our geographical region.   

We made a change in our Tuition Adjustment program that is helping us to promote more diversity.  The 

previous policy didn’t offer Tuition Adjustment for the first year at the school, to ensure a high level of 

commitment to the school and to help the school find better fiscal balance in our Tuition Adjustment 

Program.  We now offer a set amount of tuition relief to our first year families, which reduces the affordability 

barrier and we hope will draw a more diverse group of applicants. 

Through the parent survey it has become clearer that a main focus of the coming years for the school will 

be ensuring a rich and diverse community.  Among some of the first ideas to achieve this is to educate our 

community about the purpose of our Tuition Adjustment program through the lens of the Waldorf 

philosophy, to have Essential Conversations with each new family as they enter our community and to 

redirect our resources to these endeavors as opposed to adding more to our budget line items for facility 

improvements. 
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FACULTY/STAFF DEMOGRAPHICS 

Coming from diverse backgrounds, substantial levels of education and specialization and years of 

experience, our faculty are a reflection of the strength of our program. 

Over 61% of our teachers were born outside the U.S. coming from Germany, Scotland, Israel, Argentina, 

Mexico and Japan and 41% of them speak 2 or more languages.  

 

Ethnicity Percentage 

White 81 

Hispanic 6 

Asian 3 

African American 3 

Declined 6 

 

Degree Percentage 

BA or equivalent 60 

Masters 37 

PHD 3 

These percentages include all ¾ and full-time faculty. 

 

Waldorf Teaching Certificate Percentage 

Completed 60 

In progress 27 

These percentages include all hourly employees such as after care assistants. 

 

One of the factors that speaks most to the stability of our school is the retention of our qualified teachers. 

Currently over 40% of our teachers have been with us for more than 11 years, 36% between 5-10 years 

and the remaining 24% between 1-3 years and to strengthen that 71% of our faculty have been actively 

teaching for 15 years or more. 
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FINANCIAL STATUS 

2016/17 Tuition Revenue 

 

Gross revenue without remission, tuition assistance or sibling discount would be at $5,767,231 and the net 

revenue once these have been deducted is $4,748,352. 

 

 

Total expenses for 2016-17 was $4,608,090.  There was a surplus of $140,000 that was allocated to items 

on the priority list and to the school’s reserve fund. 
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Compared to other Waldorf Schools in our California Peer Group, the Waldorf School of Orange County is 

financially healthy, with total assets comparable to other Waldorf Schools yet fewer liabilities and virtually 

no debt, leaving us with net assets sixty percent greater ($1.5MM) than our peer group. 

Net Assets = 82% of Total Assets vs. Peer where Net Assets equals approximately 50% of Total Assets. 

This is a function of debt and other liabilities. 

Net Tuition Per Student (excluding fundraising and non-program related expenses) is estimated at $12,997 

per student for fiscal year 2017/18 compared to $12,209 per student for fiscal year 2016/17.  Cost Per 

Student (total program related expenses less non-program related expenses and SCRIP fundraising 

program) are estimated at $13,172 per student for fiscal year 2017/18 compared to $12,461 per student for 

fiscal year 2016/17. 

 

HEALTH SAFETY ISSUES 

We only have two students who require prescription medication. Compared to seven years ago, the number 

of inhalers and Epi-Pens has not changed significantly despite an increase in our student population. We 

are blessed to have very few students who need prescription medication.  To date we have never used an 

Epi-Pen and this is primarily because our class size is small and our teachers and extended faculty are 

aware of student sensitivities and can better control their environment. 

 

Prescribed Medications Total 

Epi-Pen 7 

Inhalers 10 

Insulin 1 
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Our emergency team meets regularly to review emergency procedures and to make sure our emergency 

supplies are current. This past year for the first time we engaged the 10th grade in a full day of Emergency 

Preparedness.  They went through the school’s Emergency Guide, with the School Administrator, watched 

some safety videos and then spent the afternoon creating a makeshift shelter and food using the supplies 

in our emergency container.  This turned out to be a very positive experience for both the students and the 

School Administrator because it highlighted areas that need to be reviewed or reconsidered.  

We endeavor to keep our campus as safe and functional as possible.  We have facility maintenance 

requests, which are directed to the School Administrator via email or hard copy form.  The Administrator 

prioritizes and schedules them to be handled by the Facility Coordinator. This ensures that repairs and 

upgrades are taken care of in a timely manner. 

 

SUCCESS OF OUR STUDENTS 

One of our most important data points that we did not have for our first accreditation is the college 

acceptances and chosen schools of our students.   

In a survey done of all Waldorf graduates in North America, approximately 94% of students continue their 

studies in college, university or other post-secondary programs.  In addition, 88% of Waldorf students 

graduated from college or university which is well above the national average of 59%.  

The Class of 2017, consisting of 14 students in our seventh graduating class, received an impressive 60 

college acceptances and a collective total of $2,041,560 in merit-based scholarships over a four year 

period. 

Overall our students have been accepted to over 147 colleges and universities with an average of $1.5 - 

$2 million in scholarships per year.  Our total 71 graduates are diverse in their choices, attending everything 

from University of California schools like Davis, Santa Cruz, Berkeley and Los Angeles, to private schools 

such as Pratt Institute, Pepperdine and Loyola Marymount and specialized programs such as the Eastman 

School of Music and the Brooks Institute for Photography.  Our students also have gone as far afield as the 

Hochschule Darnmstad in Germany to the University of Kent in England.  We are proud of each student’s 

individual accomplishments. College List 

 

STUDENT DATA OUTCOMES 

Grades curriculum is modeled on the curriculum plan developed by Rudolf Steiner.  Because this curriculum 

meets the student developmentally, it doesn’t always mirror the skill acquisition path that a student in a 

traditional school would take.  Thus, traditional standardized testing is not an accurate assessment of 

student learning at WSOC. 

Because standardized testing aimed to assess the efficacy of instruction and learning in a traditional context 

is an ineffective measure for our students, we have had to develop our own method.  In grades 1 through 

6, this takes the form of agreed upon benchmarks for each grade level in Math and English Language Arts.  

Teachers then assess students on a spectrum of performance for each benchmark. A similar approach was 

adopted in Middle School, however by grades 7 and 8, the curriculum has begun to align more closely with 

the traditional skill acquisition path and we can appropriately use standardized tests, and we have selected 

Aspire.   

 

If we were to employ traditional standardized tests in the Grade School, we would expect a gap between 

Humanities and Math performance because of these fundamental differences in curriculum and pedagogy 
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rather than skill acquisition. Our position is validated by the data from the traditional standardized tests 

administered in Middle School and  High School, where this gap narrows in grades 7 and 8 and closes in 

High School.  Thus, the developmental approach to instruction does not lead to an endpoint, but is a process 

of building the capacities that serve the students in the high school.  We refer to these capacities generally 

as “flexible thinking.”   

For PSAT, SAT and ACT, often in Waldorf schools we see a marked discrepancy between ELA and Math 

section scores.  This trend does not appear as pronounced at WSOC, though we do see disproportionately 

high writing scores.  Generally, testing scores from Middle School, mid and then late High School show a 

leap in Math section scores at or after 10th grade.  This reflects the closer alignment of WSOC’s math 

curriculum with that of a mainstream high school.  However, because our curriculum still follows Steiner’s 

design, the way students are given and experience the curriculum, differs greatly from a traditional school 

setting.  The following charts show the average student scores students on different sections of the SAT 

and ACT over a seven year period (the lifespan thus far of the high school).  These scores are almost 

exactly in line with national averages.  Because the tests are designed to create outcomes where most 

students fall in the middle/average range and a few fall on either end of the slope, it makes sense that our 

student data would also fall along a bell curve.  What is remarkable is that the previously identifiable gap 

between Math and ELA scores for any one student or the whole group disappears in all areas except writing 

where our students are clearly outperforming their peers in traditional schools. 
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Perception data summaries: 

The data for grades 1 through 8 shows that students are successfully meeting benchmarks per teacher 

assessment and that by grade, the performance in ELA almost exactly mirrors the performance in Math.  

However, because the assessment is created to capture progress along the guidelines of the Waldorf 

curriculum, it does not show the same gaps that would be visible if the students were given a traditional 

standardized test.  Across the data, there are very few students that fall into the “area of concern.”  The 

assessment of “Area of Strength” and “Progressing Well” show the greatest number of students.  However, 

without a comparison to local, state or national data; it’s hard to have context for these evaluations.  

In Waldorf High Schools, there are divergent schools of thought around the vertical pacing and 

differentiation of math courses.  Some schools choose to keep all students in the same grade, in the same 

math course in keeping with the philosophy of facilitating a general education instead of promoting 

specialization in the high school years.  Other schools split grades into two or more math classes.  Some 

schools pace their programs so that students do not receive Calculus in their high school courses.  Others 

choose a more accelerated path, usually incorporating the math split to differentiate for learners with diverse 

skill sets.  For schools who do not split math courses and do not provide a pathway to Calculus in high 

school, there is often a marked discrepancy between the ELA and Math section scores on the PSAT, SAT 

and ACT. 

WSOC provides students with split Math courses and a pathway to Calculus, which is reflected in the data 

by a smaller spread between ELA and Math section scores on these standardized tests.  Students, 

generally speaking, fall into a bell curve of numerical scores reflective of the national average and reflective 

of the design of the test. 

Interestingly, if this data continues to hold the pattern, an argument could be made that what supports a 

generalist approach is not keeping all the students in the same class, but rather splitting classes which 

allows them to become generalists at their own pace. 

The scores from 8th grade Aspire tests do still reflect that gap between ELA and Math scores.  This is 

indicative of the continuation of a developmental, instead of Math skills acquisition, approach through 8th 

grade.  It also hints that though students may not be experiencing an accelerated acquisition of Math skills 

through the 8th grade, they are fully prepared to bridge that gap once they enter high school.  This is in line 

with the Waldorf approach of meeting the student developmentally through the 8th grade and then 
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transitioning into a more intellectual approach to all subjects in the high school.  What we can also glean 

from their ability to bridge the skills acquisition gap, is that though they are not amassing skill sets, they are 

building capacities. 

Building the pathway to Calculus starts with a strong middle school math program that, among other 

attributes, provides strong algebra to our 8th grade students.  Another attribute is the ability to bring algebra 

level skill sets while still retaining a focus on flexible thinking. 

On another note, the data also reflects some realities of having a small pool of students to assess. Namely, 

the SAT scores show a dramatic drop in 2015/2016.  However, this drop is reflective of one student with 

pronounced learning differences who was not provided adequate accommodations for the SAT.  The issue 

of appropriate accommodations is something that was taken up with enthusiasm this year.  Also, as the 

high school grows and more students opt to take the SAT, individual scores will have less of an impact on 

the overall performance of the class. 
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Chapter II: Progress Report 
 

Continue to increase the overall curricular rigor 

After 5 years, the high school faculty evaluated strengths and weaknesses and determined that it would 

focus on the math and science department.  We attracted highly qualified and trained instructors, including 

master teachers, to the school.  To support the new faculty and their rigorous courses, we increased the 

budget over several years to purchase equipment and materials.  Additionally, program changes in the high 

school, including split math classes, allow for students to be challenged at the highest level possible for 

each grade.  This included the creation of a pathway to Calculus that starts with Algebra in the middle 

school. 

 

Continue to provide staff with professional development opportunities and create a process where 

new instructional strategies are monitored and evaluated for their effectiveness. 

We encourage and value ongoing faculty and staff education. Our budget is generous, allowing our 

teachers and administrative staff to travel all over the country for professional development opportunities, 

most of which are educational conferences at Waldorf schools or Waldorf teacher training institutions. We 

have a formal process for collecting feedback after completion of a professional development opportunity. 

This process lacks an evaluation component, which is something we need to explore further to ensure that 

the trainings have been worthwhile. Most typically, these trainings offer suggestions that are immediately 

implemented. For example, the Waldorf Conferences held in February are a time to connect with 

colleagues, share experiences, and gain new ideas or teaching approaches, and in this way, a teacher’s 

skills are constantly improving. Our Grades Teachers take courses over the summer to help them prepare 

for the upcoming year. Our educational model is unique in that the teachers learn new material to prepare 

for the upcoming year’s curriculum, so ongoing training is crucial for classroom success. The effectiveness 

of these professional development courses can be measured by observing the class, ensuring the students 

are meeting their learning goals, and parent satisfaction with the teacher. Other examples of how we 

monitor and evaluate classroom success are described elsewhere in this report.  

 

Continue the use of parent feedback surveys to measure and understand parent community needs. 

We are finding that our annual parent surveys are providing us with a good barometer from which to make 

directional changes before concerns become issues.  As an example, in our 2014 survey, the number one 

low-end feedback was lack of transparency around the budget process and tuition increase.  The Board 

decided to hold an annual Town Hall Budget Meeting. In this meeting the Business Manager breaks down 

the projected budget and the necessary tuition increase to support it.  This allows our families to better 

understand the cost of running the school and therefore be more understanding of the increase.  We did 

not have very high attendance at the Town Hall meeting and so last year the Business Manager made a 

recording of all the information regarding the budget accompanied by a Power Point presentation, which 

was sent out to all our families.  This approach is clearly working because each year the satisfaction rate 

in the area of the budget has increased. The feedback loop provided by the annual parent survey is a crucial 

tool for the continued health and growth of our school. Please go to this link to see analysis of our surveys: 

Parent Surveys 

 

 

 

Continue to provide opportunities for community members to engage in conversation with Board 

members. 

Three times a year we host a Morning Chat.  For each event there is a representative from the Board of 

Trustees, the College of Teachers and the Administrative staff.  It is held in the morning after drop-off and 
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is a casual setting with tea and coffee and conversation.  We have seen that whenever there is an issue 

brewing in the school community the attendance to the meetings will double and it becomes the perfect 

forum to have discussion around sensitive issues before they become ‘parking lot’ conversation and spiral 

out of our control. 

 

Maintain monthly meetings to allow faculty or administrative staff to communicate with class 

parents about school wide activities. 

We continue to have monthly room rep meetings, which are not only great community building opportunities 

but also another way for our parents to have a voice.  Although the intent of the meetings is to take care of 

business related to items such as preparing for our Winter Festival, we are able to hear what is living in the 

parent community and identify if there is need for any specific opportunities to discuss a topic. 

 

Continue the policy of having a parent association co-chair on the board, which allows for the voice 

of the parent community to be heard at the board level. 

We continue to have the Parent Association co-chair as a member of the Board so that there is open access 

for the parent community to communicate their thoughts and concerns to a peer who has a place in that 

realm of governance in our school. 

 

Continue to expand the 3-5 year master plan, with the inclusion of a projected budget 

The Strategic Plan continues to be the road map for the forward evolving path of the school.  Every August 

at the joint Board of Trustees and College of Teachers meeting, the Strategic Plan is reviewed to see 

progress, determine if needs or direction of a particular action has changed and to discuss any new actions 

that should be considered.  In the 2016-2017 school year the Strategic Plan stagnated. This was due to the 

fact that the Board member holding the Strategic Plan and being the task master for all those involved 

stepped down from the Board and we could not identify a replacement.  The discussion at the Board level 

was that it should not be a Board member but instead a mandated group who holds the Strategic Plan and 

can ensure the ongoing progress of the action items.   

It has also become clear that the time is ripe for stakeholders at the school to engage in a process of 

visioning to determine the next growth potential for the school.  This work will start once we have received 

the report from the Visiting Committee and can look at the recommendations, align them with the school’s 

vision and add in any new directives. 

The BMG (Budget Mandate Committee) continues to refine and use the 5 year financial model that was 

created.  It is a dynamic and living model that is influenced at different times by economic status, parent 

demographic and the health of the various areas of the school.  The model is particularly helpful in 

determining a tuition increase each year that will allow the continued growth of the school while maintaining 

fiscal well-being and retaining our families. 

 

Consider increasing the schoolwide use of benchmark assessments to monitor student 

achievement, specifically at the lower grades. 

Because our curriculum differs from that of mainstream schools, traditional standardized tests designed to 

measure acquisition of those specific skills at those specific grade levels are an inaccurate measure of our 

students’ progress.  The grades faculty utilize learning goals and benchmarks for student evaluation. The 

grades faculty track student performance with standardized data collection forms. This method of student 

tracking is in its second year. Please go to this link for details: Assessments Folder. Student achievement 

in grades one through eight is monitored in a variety of ways. Since each teacher ideally remains with the 

same group of children for the entire eight years, a relationship is cultivated in which the teacher comes to 

know the children, their learning styles and their developmental needs in a comprehensive manner. In 

making an evaluation of the child, the class teacher works with a group of specialty subject teachers (i.e. 
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foreign language, eurythmy, handwork, etc.) who can speak of the child’s progress and so contribute to the 

total picture of the child. An extensive evaluation of student performance includes the child’s main lesson 

book work, drawings, paintings, knitting, facility of movement, musical skills, oral expressiveness, specify 

remaining priority items rather than “etc.” 

The student’s main lesson book serves both as text and test; it performs both purposes of imparting 

knowledge and skills and also evaluating the degree to which each student has mastered them. By eighth 

grade, the main lesson books contain for the most part original compositions and drawings.  the MLB is 

created by students but the content isn’t original—however you want to revise this to prevent that being 

misconstrued  . Math books will have pages describing the new concept or operation learned, as well as 

sections with practical problems. Science main lesson books are replete with descriptions of laboratory 

demonstrations, as well as essays about the general scientific principles that have been explored. All of 

these books are collected at the end of a main lesson block and reviewed and critiqued by the class teacher. 

Another assessment instrument utilized by our teachers is the method of asking students questions in class 

discussions. From first grade on, a portion of every main lesson is devoted to recall and review, which is 

primarily oral in nature. For example, in first grade, various students are asked to retell a fairy tale or recite 

a poem. In fourth grade children will describe in detail the squirrel’s movements and behaviors during their 

zoology block. Eighth graders will discuss the impact of the industrial revolution on today’s society. 

The grade school year is divided into main lesson blocks of three to four weeks and include an end-of-block 

assessment. Each lower grades teacher tracks student progress to meet the learning objectives for that 

block. Progress and completion of that block’s lesson is noted for each student. In addition, teachers will 

assess student mastery of the material in experiential ways, which also reinforce learning. For example, 

after a botany block in the fifth grade, the class goes on an outdoor “treasure” hunt to find, for example, a 

monocotyledon, a pistil, a tap root, a deciduous conifer branch, and a dicotyledon, to demonstrate the 

concepts learned.  Our school also has a practice of providing block evaluations to middle school students 

and parents at the end of each main lesson block This evaluation includes a checkmark rubric system, as 

well as a brief narrative evaluation. 

These assessments are supported by in-depth parent/teacher conferences and class meetings throughout 

the year. Further, parents and teachers are in regular communication in person at school, as well as 

electronically with regular updates as to classroom work. 

Finally, a full assessment of each student’s progress is provided in the form of a year-end narrative 

assessment in all subject areas. In the report the teachers characterize the child with an expressive picture 

and describe how the child learns and lives in the social structure of the class. From the picture then flows 

the teachers’ insights into what and how the student learned, grew and flourished, or languished and 

withdrew. The teachers describe highlights of the successes and struggles in block studies and subject 

lessons. Lastly the teachers describe activities or pictures for the summer that parents can use to support 

what is seen as necessary to the child’s particular point of growth, in preparation for the coming year. 

Since our last accreditation visit, the grades faculty has made great strides in creating benchmark 

assessments for grades 1 through 6 to gather student performance data.  However, we lack comparison 

data from other Waldorf students with which to compare our own.  Without this comparison data, we can 

only view the results with the knowledge that a bit of the teacher’s special insight into the students may 

come into play.  There clearly is a need for some sort of standardized test for Waldorf schools calibrated to 

the Steiner curriculum. 

The learning goals identified for each grade align with the indicated curriculum for each grade level.  As the 

Waldorf approach to learning is linked to developmental insights for each age/grade level , assessment is 

made via observation of each child's interaction with the indicated curriculum.  In the elementary grades 

the Class Teacher is responsible for the assessment process for all the core subjects and the specialty 

teachers are responsible for the assessment of their own subject area.  Due to the fact that the Class 
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Teacher remains with the children for the eight elementary years, the teacher's own assessment rubrics 

are carried throughout and s/he is able to identify and track each child's learning progress as well as 

address any intervention necessary for the child's learning process. The specialty teachers also teach the 

whole elementary range of students and are able to apply the same rubrics and strategies. 

In addition, subject specific learning goals align with our school wide learning goals: 

Learning goals linked to SLO's Grade 1 - 8 

Learning goals linked to SLO's HS Humanities 

All teachers are evaluated on a routine basis; outside evaluators, esteemed in the movement, are 

contracted for this process. Ensuring that the benchmark indications for the particular year/class are being 

met, as well as a review of the children's/student's work, are part of the evaluation.  This point has been 

made sufficiently, I think, and repeated again here sounds like WSOC thinks this fact undermines the 

validity of the evaluator’s assessment. 

The school has worked diligently to design and implement benchmark assessments.  Because these 

assessments are in their second year, we now have enough information to begin to use the date to drive 

instructional practices.  Pedagogical leadership will then need to take up the question of how to align the 

information from the data with the learning goals while maintaining the integrity of the Waldorf curriculum. 

 

Consider formalizing specific intervention strategies for students who are struggling or for students 

with special needs. 

Beginning in the 2017 school year, grades teachers have been using Response to Intervention (RTI) forms 

for tracking intervention strategies for students with learning challenges. This has enabled each teacher to 

implement a systematic way of identifying student needs. RTI Form 

Since our last accreditation, the Care Group has expanded the breadth and scope of our student monitoring 

services. Essentially our work falls into three categories: developmental milestones, academic proficiency, 

and behavioral issues.  

In the Early Childhood program and in Grades One through Four, we primarily monitor student progress 

based on developmental milestones. This is accomplished through our First Grade Readiness Assessment 

and the Second Grade Developmental Review.  

The First Grade Readiness Assessment is given to all kindergarten students considered for our rising first 

grade. We form a picture of the development of the whole child: physical characteristics (including gross 

and fine motor skills), social and emotional development, and cognitive development (including memory, 

imagination, verbal skills and perceptual abilities). In conjunction with the kindergarten class teachers, a 

team of grade school teachers observes and assesses the students in their regular weekly routine and as 

the students are asked to perform fine and gross motor tasks by our games teacher. Each child is discussed 

and reviewed by this team to determine his/her readiness for the first grade curriculum. 

Two years later, the Second Grade Developmental Review is conducted by our Resource Teacher. This 

process includes an assessment of fine and gross motor skills, visual development, dominance, auditory 

processing, auditory and visual discrimination, and basic writing, reading, and math skills. Once again, the 

focus of our work is developmental in nature as we include a picture of such skills as balance, retained 

reflexes, bilateral integration, spatial orientation, body geography, and core strength. When indicated, 

students receive Extra Lesson instruction to remediate and strengthen these skills. Other remedial methods 

such as cranial sacral lessons or developmental optometry might also be recommended. 

It has also been a practice for many years that the class teachers work with the Resource Teacher and the 

Care Group to identify and remediate any students of need.  Additional reading, math, and writing lessons 

taught by our Resource Teacher or other members of our teaching staff are available. We also continue to 
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monitor social, emotional, and behavioral development and often are able to offer Therapeutic Eurythmy, 

Woodwork, and Therapeutic Art lessons to our students in addition to the Extra Lesson program. A 

Response to Intervention form is compiled by the class teachers for each student of concern to monitor and 

track his/her academic and developmental path. This form is designed to replace the annual review 

document previously compiled by the Care Group.  

As the student enters fifth grade, the class teacher begins to determine each student's ability to undertake 

the middle school curriculum. Executive Functioning and essential academic skills are considered in this 

review by the class teacher as well the evaluator of the fifth grade teacher by assessment.  This year, the 

Resource Teacher will be assessing the reading, writing, and math skills of each student in the fifth grade 

through group and individual evaluations. Remedial instruction will then be recommended if needed.  

The Care Group and the College of Teachers has worked with the Board of Trustees in the last two years 

to develop a new position for our middle school program. Due process was followed to establish the need, 

financial resource, and job description for a Middle School Resource Teacher. This person will essentially 

be responsible for academic and executive functioning  skills of grades five through eight and will also 

monitor and oversee outside educational assessments including IEP's. The Care Group and the College of 

Teachers conducted an extensive interview process last spring, but have yet to find an ideal candidate. 

The Care Group is responsible for formal specific intervention strategies for students who are struggling or 

for students with special needs, and as its work has matured in response to monitoring and evaluation of 

these strategies, it has expanded and strengthened. It forms a bridge to the College of Teachers by 

monitoring the academic and developmental progress of the students and hold with internal assessments 

as well as outside educational assessments. This forms a comprehensive picture of the needs of our 

student population. While the Care Group’s focus is primarily in the grades, representatives from the High 

School and Early Childhood are members of the Care Group, and at times, will bring students of concern 

to our meetings.  In addressing the needs of our student community, we continue to organize and implement 

such programs as the biannual Developmental Vision Assessments and Speech and Language 

Screenings. These programs are conducted by qualified professionals from the community at large. 

The high school continues to have a formal process for creating Individualized Learning Plans (ILP) and 

has increased the scope of these protocols.  Students are beginning to be identified in Middle School as 

needing an ILP and part of this identification process includes suggesting that families start the Individual 

Education Plan (check if that’s what it is) (IEP) process with children who show a need.   

When a student is identified as having a learning, behavioral or emotional difference, all pertinent 

documentation such as evaluations are forwarded to the Learning Plan Coordinator (LPC).  The LPC 

communicates with all stakeholders including the student, parents, teachers, evaluators and specialists to 

develop the ILP.  A draft is submitted to the stakeholders for review and feedback is incorporated into a 

final draft.  The final draft is presented to the student and parents at a formal meeting including the student’s 

teacher or advisor.  Roles for implementing the ILP are clarified and a meeting is scheduled 30-60 days 

later to evaluate the effectiveness of the plan in meeting the specified goals.  As students mature, they are 

increasingly expected to take ownership over their plans and maintain a stronger role in the implementation 

of the plan.   

Additionally, the administrators tasked with enrollment and outreach are now actively involved in identifying 

students who may need an ILP and facilitating documentation and communication for the LPC. 

 

Consider the use of new and innovative ways to increase the use of social media and/or technology 

to increase communication with parents as well as the local community 

In 2016, we added a full time Communications Coordinator position to our Administrative staff. This position 

reports directly to the Development Director. The Communications Coordinator creates newsletters, blogs, 

and contributes frequent posts to Instagram, Facebook and Twitter. We have been very active on Facebook 
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and Instagram this past year. Our Facebook posts have garnered us over 200 new likes in recent months 

and our new blog brought significant traffic to our page. AWSNA shared our first blog on their newsfeed. 

We have taken advantage of creating sponsored posts to reach a wider audience for our Parent Education 

events; when Jack Petrash visited our campus, he said we had the biggest turnout he'd ever seen on a 

school campus. We post a minimum once a week with articles on education, local events and opportunities 

to engage with the local community. Parent feedback has been very positive. 

In addition, the Communications Coordinator oversees the school calendar so there is no conflict of times 

with events, parent evenings, and lectures.  Every community-wide email is vetted by the Communications 

Coordinator to make sure the quality of writing and message is at a high standard and also to manage the 

flow of communications to the parents.  If for example on one day there are three potential community 

emails they would be prioritized and sent out over a span of time that allows parents to not feel overwhelmed 

with communications. 
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Chapter III: Student/Community Profile 

Overall Summary from Analysis of Profile Data and Progress 

 

As a result of the Self-Study and the various lenses we are asked to look through we have determined 

that as a whole we are in a stable and healthy place.  We do recognize that we are at a growth period that 

requires review of our governance structure so that it matches the needs of our larger student/parent 

population.  The Governance Review Committee will continue its work towards a governance in which 

responsibility, accountability and authority are clearly defined among the three realms (Board, College 

and Admin) and that supporting processes and protocols are in place.  

We have also seen clearly that standardized testing in the grades aimed to assess the efficacy of instruction 

and learning in a traditional context is an ineffective measure for our students, we have to develop our own 

method.  If we were to employ traditional standardized tests in the Grade School, we would expect a gap 

between Humanities and Math performance because of these fundamental differences in curriculum and 

pedagogy rather than skill acquisition. Our position is validated by the data from the traditional standardized 

tests administered in Middle School and  High School, where this gap narrows in grades 7 and 8 and closes 

in High School.  Thus, the developmental approach to instruction does not lead to an endpoint, but is a 

process of building the capacities that serve the students in the high school.  We refer to these capacities 

generally as “flexible thinking.”  It is essential we continue to work towards an assessment that speaks to 

our curriculum. 

Waldorf students generally excel in the Language Arts and there is a perceived gap between their prowess 

in ELA and Math.  However, when we look at the current Aspire data for middle school and then later the 

ACT/SAT data for high school, we see that the gap quickly closes as the students matriculate. The data 

also shows that there are outliers on the bell curves and when we identified who the students were, we saw 

that outliers were sometimes students who had or needed learning and testing accommodations.  This 

information helped us to further focus on and grow this part of our work.  Our expectations for all students 

who have Individualized Learning Plans is that they will use the plans as tools and feel empowered by those 

tools to access the curriculum as well as show their skills and knowledge on assessments.  Over the lifespan 

of their ILP, students are expected to take ownership of their plan and advocate for their own 

accommodations.  In this way, struggling learners become self-reliant individuals per our Schoolwide 

Learner Outcomes.   

We surveyed 102 people  from faculty, admin, board and room reps to determine which of the areas of 

growth identified in Categories A, B, C and D should be prioritized as the critical student learner needs. We 

received 69 responses representing 67% which is high considering that a good sampling is usually 30%-

40%. Areas of Growth Survey Results 

CRITICAL LEARNER NEEDS: 

• Development of assessment tools and analysis of assessment data  
As exhibited in our student data section, we have little student skill data in the grades school which 
allows us to cross reference with other classes at WSOC to provide a comparison with the wider 
Waldorf community.  This is a systemic issue in Waldorf education, requiring work and collaboration 
from a broader perspective.  However, WSOC would like to begin by developing assessment tools 
which fit within the context of our education.  This will be an important first step in determining how 
this data can modify or inform pedagogical decisions for our students. 
 

• Further penetrating the seven AWSNA Principles  
By further penetrating and applying these principles in our school's practices and integrating the 
principles into our ongoing self-study, all identified critical learner needs will benefit. 
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• Questions that have been raised by the analysis of the student performance, 

demographic, and perception data  

o How can we develop assessment tools that are relevant to our curriculum? 

o What can we do to focus on creating a more diverse student population? 

o What governance structure will best suit our school?  

o Is the flexibility of thought our key developmental outcome?   
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Chapter IV: Self-Study Findings 

Section A: Organization for Student Learning 

MISSION STATEMENT 
 
REFINEMENT OF MISSION STATEMENT 

The mission statement is a reflection of the core values of Waldorf education, illuminating our pedagogical 

approach to how and when we bring curriculum that addresses the development of the child instead of age-

based instruction toward skills acquisition.  The outcome of this approach is students who are engaged, 

academically strong and well-rounded individuals who are capable of meeting the challenges of the modern 

world. Rudolf Steiner believed that Waldorf education was an education for all and we hold this value here 

at WSOC as well.  The Waldorf curriculum and pedagogy serve each developing human being equally and 

teachers are trained to be highly sensitive to age, gender, ethnicity and cultural differences so that they can 

deliver the curriculum in a way the best meets the students. 

In the middle of the last school year we brought the Mission Statement to the Board of Trustees and College 

of Teachers joint meeting.  The general consensus was that although the statement embodied the core 

principles of the school it was not concise and therefore not clear. 

 
Original Version: 

WSOC is committed to providing academic excellence through awakening in our 

students genuine enthusiasm, an interest in the world, a love of learning and a sense 

of purpose in life. The Waldorf curriculum meets the student’s age-related capacities 

and develops the student’s initiative, creativity, critical-thinking, and self-reliance.  Our 

educational approach encourages balance, engaging the student cognitively, 

emotionally and actively across all disciplines. We recognize and welcome the unique 

gifts brought by each student. 

 

The accreditation team worked to shorten the original version of the Mission Statement without losing its 

integral meaning.   

 

Shortened Version: 
WSOC is committed to awakening in our students a genuine interest in the world, an 

intellectual curiosity, and a sense of purpose in life by delivering a curriculum, which 

meets the student’s age-related capacities and develops the students’ critical thinking, 

creativity and self-reliance. 
 

The shortened version, along with the longer original version, were put up on Padlet, an online platform 

designed to gather feedback, and all the Board members, faculty, staff and parent room representatives 

were invited to review the statements and determine whether they felt the shortened one encompassed all 

the same components as the original version. 

The tallied results showed that there was very high overall satisfaction with the shortened version of the 

Mission Statement.  The one comment that appeared frequently was that there was a missing element of 

how the education also works with the spiritual growth of an individual.  
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A smaller group worked together to find a suitable way to include this spiritual aspect.  During that process 

it became apparent that the statement was in a sense repeating itself (ex: intellectual curiosity = critical 

thinking) and that by collapsing those ideas into one we were able to capture the same essential message 

in an even more concise version.  

 

REVISED MISSION STATEMENT 

 

 

 

 

 

 

 

 

PROFILE DATA 

There is continued need to focus on STEM (science, technology, engineering and math) throughout the 

curriculum in middle and high school.  As part of the master plan for the school, funds have been earmarked 

to grow our math and science department, with steps taken this year of hiring two highly qualified math and 

science teachers, enhancing consumable and non-consumable math and science resources as well as 

doubling the number of laptops for student use. 

 

REGULAR REVIEW/REVISION 

Stakeholders at all levels are encouraged to engage in daily reflection as individuals and in groups.  This is 

part of the teacher and administrator training that helps to define Waldorf education.  

At the student level, students of concern are brought for group reflection as part of a Child Study.  This can 

happen in Care Group or in a Department and are akin to the public school practice of Student Study 

Teams.   

At the class level, classes are brought for Class Study to departments.  As with the Child Study, the class 

dynamic is contemplated to assess learner needs both developing and pronounced.  

Departments and the College of Teachers consistently assess their own practices and policies to see that 

they are in line with the Steiner philosophy of Anthroposophy as well as the trends and conditions of the 

modern world. 

Events are regularly reviewed in groups.  These reviews are expected to happen directly after the event 

and as a whole at the end of the year.  Notes from these reviews are then brought into planning 

conversations the following year. 

 

 

 

 

WSOC offers a curriculum that 

meets the student’s age-related 

capacities and fosters in each 

student a genuine interest in the 

world, an intellectual curiosity, a 

connection to the human spirit 

and a sense of purpose in life. 
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GOVERNANCE 

THE COLLEGE OF TEACHERS 

Currently the College of Teachers meets weekly on Thursdays.  The agenda is prepared in advance and is 

distributed at least one day in advance. The College of Teachers strives to work by consensus, which is a 

long but ultimately rewarding process. 

The current College Co-Chairs attended a Leadership Training at the Sunbridge Institute over the summer. 

The focus was on collaborative leadership and decision making. As a result of this training, the co-chairs 

worked with College members on communication agreements and introduced a more specific process for 

decision making. (see Appendix D). Both have been well-received and we are constantly striving to improve 

our processes to be more effective and efficient leaders.  

 

Membership 

Current College members invite qualified faculty members onto the College. Criteria for selection include: 

• Experience in Waldorf education 

•  A minimum of six months employment at the Waldorf School of Orange County, may be waived if 

it is in the best interest of the school 

• Commitment to the school 

• Commitment to the pedagogy 

• Commitment to inner development 

• Willingness to accept the responsibilities of a College member, particularly the ability to hold 

matters being considered in confidentiality 

• Primary responsibilities of the teaching position are being met satisfactorily 

Additional criteria on administrative staff (1 person) on College:  College may invite a member of the 

administrative staff on the College if s/he meets criteria for a College member. The number of College 

members will fluctuate in response to the needs of the school and the strengths of individual faculty 

members. College membership is an expression of an ongoing commitment and as such the concept of a 

limited “term” is inapplicable, with the determining factors of continued involvement being the willingness 

and ability to participate in creating the vessel that seeks and receives guidance on how to promote the 

healthiness of the school. 

As a collegial group, the College guides vision and mission and forms policy in each of the areas of 

responsibility shown below: 

 

PEDAGOGICAL 

• Vision for the school 

• Curriculum and program development and oversight 

• Enrollment decisions 

• Pedagogical policy 

• Mentoring, teacher development and evaluation 

• Pedagogical study based on Anthroposophy 

• Parent education 

  

 

 

HIRING AND RELEASE OF TEACHERS 
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• Creating and definition of faculty positions 

• Teacher search and hiring 

• Release of teachers  

 

BOARD AND COLLEGE JOINT WORK 

• Administration 

• Hiring of Administrative Directors 

• Salary and benefits 

• Sabbatical policy 

• Parent relations 

• Conflict resolutions 

• Release of teachers, as stated in the Board of Trustees section 

• Development and Outreach, including land acquisition and use 

• Community communications, including website and publications 

 

COLLEGE AND ADMINISTRATION JOINT WORK 

• Parent relations 

• Daycare 

• Development and Outreach, including land acquisition and use 

• Community communications, including website and publications 

 

THE BOARD OF TRUSTEES 

Currently the way Board members are appointed is through a nomination current Board members put 

forward possible good candidates from our community and alumni. These people need to meet our Board 

qualifications:  

• Minimum of three years at the school 

• A basic understanding of Waldorf philosophy 

• Fills an under-represented portion of the school community (e.g., Early Childhood, Grades, High 

School, Tuition Adjustment family)Fills a missing skill set on the board (e.g., human resources, 

legal, finance) 

• Demonstrates a consistent commitment to annual giving (Board members are encouraged to 

participate fully in Annual Giving) 

• Demonstrates consistent participation in school events (Board members are encouraged to 

participate in all appropriate school events) 

• Exhibits personal qualities of intelligence, self-assuredness, inter-personal skills, objectivity, 

confidentiality and mature judgment; 

• A willingness to commit, as well as have, sufficient time to discharge his or her duties to the 

Board; 

• The ability to be able to develop and maintain a good working relationship with the other 

members of the Board 

Once a list of names has been gathered, the College of Teachers vets the list as a way to ensure that the 

child(ren) of potential Board members are in a healthy place in their respective classrooms. This eliminates 

the possibility of a parent not being able to be completely objective and unbiased at the Board level.  Once 

the list is vetted we invite Board members to come to sit in on a Board meeting as way to understand the 

workings and commitment required.    

Although this system has worked well for us to date, as the school continues to grow, more policies and 

procedures are needed to maintain positive clear communication and understanding of accountability and 
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responsibility.  This includes the healthy functioning of the Board of Trustees.  A Trusteeship Committee 

was formed, made up of a Board member, administrative director and College member.  This committee is 

tasked with developing a training process for new Board members as well as refreshers for existing Board 

members.  It is also working on a “contract” for incoming Board members to sign that specifically outlines 

the expectations, responsibilities and commitment of a board member.  

One of their first points of discussion was the statement in the Governance Manual that prospective Board 

members should have a “Willingness to further their knowledge with anthroposophical study.”  This brought 

about a blueprint of manageable and successful ways for providing members with a better connection and 

understanding of the curriculum and culture of the school: 

• Annually attend two Saturday workshops designed to teach about the Waldorf curriculum and 

philosophy. 
• Members to attend a minimum of three school events a year (Assemblies, Michaelmas, 

Monologues, 8th grade Projects, Senior Projects etc.).  Board members should be given privilege 

to attend events that are usually not allowed for parents so that they can see an internal aspect of 

the school and also so there is a sense of return on their invested time to the school. 

• Board members are encouraged to contact the Faculty Coordinator who coordinates a visit to a 

class in session (pre-k – grade 12).  Board members cannot visit a class in which they have a 

child.  The Faculty Coordinator also sends Board members opportunities in the classroom that 

are special interest to attend (final project presentations, experiments etc.) 

• A 15 minute activity, study or sharing moment (about the school) should be brought by a 

faculty/admin staff to each Board meeting so the meeting can start with a sense of connection to 

the school and community. 

 

INVOLVEMENT OF GOVERNING AUTHORITY 

Both the College of Teachers and the Board of Trustees are involved in the regular review and refinement 

of the school’s vision and mission. We hold two annual joint meetings between both governing branches, 

at which the strategic plan and the mission are considered. The learner outcomes are discussed at the 

faculty meetings (High School and Grades) as well as at the College level. 

At the joint Board and College meeting held in May, 2017, we discussed whether we needed a Vision 

Statement.  This would be a vision for all of our stakeholder groups, not just for our teaching staff. Our 

College Chair solicited feedback from stakeholder groups to begin forming a statement and shared this 

feedback with a smaller group for wordsmithing. This work was put on hold while turned our focus to the 

accreditation process and will be revisited at our next joint meeting. 

The College of Teachers uses a variety of strategies to remain current in research-based knowledge about 

effective education. One way is through the support of our school district, Newport Mesa. The district offers 

educational program resources and information as well as seminars and workshops, which our faculty are 

encouraged to use. They also help by offering to offset the costs of any educational conferences that our 

faculty want to attend.  

Another strategy is to bring cutting-edge educational opportunities to campus for our faculty. We strive to 

bring current Waldorf educators to meet with our faculty and provide training opportunities. Earlier this year 

we had world-renowned educator Jack Petrash visit our faculty. He is the founder and director of the Nova 

Institute, which seeks to bring fresh insight into education through a deeper understanding of child 

development. In February, we will have internationally recognized science educator Michael D’Aleo spend 

a week on our campus teaching Astronomy to our grade 11 class. He will also work with our high school 

science faculty in a one-on-one mentoring capacity and he will work with our full faculty on a ‘Living Thinking’ 

presentation. He will also offer a presentation to our community.  
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Hosting individual and group training opportunities on campus has proven to be a very effective way of 

sharing recent research with colleagues and our own faculty is constantly striving to increase awareness 

of new methods to reach learning goals. We offer an adult education program throughout the school year 

and we will be hosting a ‘Teaching Sensible Science’ course in the summer for our own faculty as well as 

for educators across the country.  

 

SCHOOL COMMUNITY UNDERSTANDING 

The school’s governance structure, including the governing authority’s role, is communicated to the parent 

body in various ways, which allows a high degree of understanding.  The Governance Manual is available 

to the entire school community on the school’s website. Additionally, Administrative Directors have an 

assigned Board member with whom they liaise to facilitate the implementation of Board and College 

decisions, a process which ensures and maintains an ongoing level of understanding of the Administrative 

staff’s role vis-a-vis the Board and College.   

The parent body equally maintains a high degree of understanding of the governing authority’s role through 

the school’s various communication channels.  For new families, a panel consisting of Board, College, 

Administrative and Parent Association members meet with and inform new families of the governance 

structure and the governing authority’s respective roles at the New Family Orientation each year.  

Additionally, at the outset of each school year, the Faculty Coordinator attends the Room Representative 

meeting and informs Room Representatives of the governing authority’s role with respect to matters within 

the Board, College and Administrative realms, including the appropriate communication channels within the 

school’s governance structure.   

The Administrative Directors thereafter attend on a rotation the monthly Room Representative meetings to 

keep the parent body informed of the governing authority’s role and to direct the appropriate communication 

channels within the parent community as matters arise throughout the school year.  The Parent Association 

Liaison to the Board also attends the monthly Room Representative meetings and provides a summary of 

Board actions on school matters relevant to the parent community.  Finally, the school holds quarterly 

“Morning Gatherings” in which the parent community is invited to meet with a panel from the school’s 

governing body, including a Board member, College member, and an Administrative Director, during which 

time the governing authority’s roles are highlighted and underscored by virtue of each member’s role in the 

Gathering discussion. 

Supporting evidence that the Board, College and Administrative staff understand the governing authority’s 

role is the successful manner in which each of these governing authorities effectuates the overall 

administration and day-to-day running of the school for matters within their realms, while simultaneously 

preserving and not encroaching on the roles of each of the other governing authorities.  Based on the 

annual parent survey response, it appears the parent body shares a high level of understanding of how the 

school is governed.  

 

RELATIONSHIP OF PROFESSIONAL STAFF 

There is a basic understanding between Administrative staff and the Board and College about the 

relationship between them and the Administrative staff’s responsibilities. The school’s Governance Manual, 

which sets forth the role of the Board, College and Administrative staff is key in delineating the accountability 

of each realm. It can be challenging at times, with the non-hierarchical nature of our governance structure, 

to recognize the lines between the Board, College and Administrative staff. The Governance Review 

Committee has been formed as a way to look closer at the roles of each body and determine more concise 

lines of accountability and responsibility.  Much of this change has come as a result of the growing size of 

the school.  Whereas in the past, when it was a smaller group of people involved, cross conversations could 
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occur and issues could be dealt with efficiently in that manner, but with the bigger student and staff 

population we have found that this no longer works as efficiently as it once did.   

 

FISCAL HEALTH 

In our governance structure the Board of Trustees is designated with overseeing the legal and fiscal well-

being of the school.  

The Business Manager manages the budget, plans for and executes the annual audit and handles liability 

and property insurance. The Treasurer of the Board of Trustees, by profession, has accounting acumen 

and is the liaison for the Business Manager.  Together they bring to the Board all of the fiscal planning and 

budgetary processes.  In addition, there is the Budget Mandate Group which is made up of a College of 

Teachers member, the Treasurer, another Board member and the Business Manager.  This group 

discusses and reviews any decisions that deviate from existing policies, pre-set budgets and parent 

contractual obligations and they are the genesis for setting the annual budget. By having so many 

stakeholders involved in the fiscal well-being of the school there is consensus and clarity around decisions 

made to strengthen the financial journey of the school. 

 

COMPLAINT AND CONFLICT RESOLUTION PROCEDURES 

The governing bodies of the school are improving their effectiveness for managing complaints and conflict 

resolution as we clarify the Lines of Communication and share them more effectively with our community.  

Lines of Communication Procedure: 

 
1. Any questions or concerns regarding the classroom need to be taken up with the teachers 

involved at the earliest possible opportunity. 

2. If you feel that your question or concerns have not been resolved, you need to bring them to the 

attention of the Faculty Coordinator. 

3. If you still do not feel that your questions or concerns have been addressed, you are encouraged 

to write a letter to the College of Teachers and/or the Board of Trustees. We request that 

communications be made in writing and only use email for informational purposes. If one wants a 

response, email does not lend itself to dialog. Please submit your concern in writing. 

4. The Ombudsman stands ready to help you should you reach an impasse in conflict resolution or 

become frustrated with an aspect of your school life. Please note that the ombudsperson serves 

best as a later recourse, after normal channels and options have been explored. 

Our Lines of Communication have been stated and communicated through a variety of channels. First, it is 

clearly stated in our parent handbooks. These are located on our website for easy reference and copies 

can be printed at request in the front office. The handbook is also emailed out to the parent body each year 

in August. Secondly, our Lines of Communication for conflict resolution are communicated through multiple 

Room Representative (parent volunteer) meetings, which begin in September. Our Faculty Coordinator 

reiterates the process to ensure that there is understanding for how to bring any complaints or conflicts in 

a way that ensures both effectiveness and compliance with our Lines of Communication procedure. 

These room reps then communicate this process to each group of class parents via email and reiterates 

should a parent ask who to contact with a complaint or concern. This has been done several times and has 

resulted in bringing about positive habits amongst the parent body. Additionally, the Lines of 

Communication were restated at our first PAL meeting (Parent Association Leadership) in which the parent 

committee leaders gathered to kick off the new year as a united group of parents. Again, this proved to be 
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effective, and the communication travelled to our extended parent body through these parent community 

leadership roles. 

Another way that we have increased the effectiveness of our resolution process is by improving upon our 

own internal response process. We have become more effective and efficient communicators, resulting in 

a parent body that overall feels heard and acknowledged when they bring a complaint. We received parent 

complaints that their concerns were not responded to in a timely manner. We have taken great care to 

improve in this area. We strive to meet with a parent as soon as we hear from them and then follow-up, to 

ensure that they have been heard and that their issue has been resolved. Having the Faculty Coordinator 

sit on both the Board of Trustees and the College of Teachers has helped with the flow of communication 

and has generally allowed a ‘hot’ issue to be resolved more effectively than has been done previously.  

Of course, there is still room for improvement, and we continue to review our leadership structure to ensure 

that we are meeting the needs of our growing community. The number of issues brought directly to the 

Board of Trustees or to the Faculty Coordinator taken out of process reveals a weakness.  Maybe more 

enfranchisement of people around the issues would help. At the College of Teacher retreat in August 2017, 

we revisited the idea of a leadership circle or reinstating our steering group, formerly a small group 

mandated with holding the vision of the school as well as taking up issues within a process, in order to be 

more effective as school leaders. This is still in an early phase of consideration, but we do acknowledge 

that there may be ways to improve and expand our conflict resolution procedure and are open to 

adjustments. 

In escalated issues, we do not have a specific formula for conflict resolution. The subject of the issue will 

determine which realm it will be directed to. For example, if it is a pedagogical issue or an issue involving a 

student, it will be directed to the College of Teachers for resolution. Legal and Financial issues often belong 

with the Board.  Procedures and protocols outlined in our Governance Manual and Parent Handbooks. 

Clarifying the governing bodies and their tasks will help us respond in a timely fashion. We have increased 

the use of emails to become more effective in our communications and to help reach decisions faster. The 

Ombusdsman is rarely utilized, indicating that the previous steps in the process are overall effective. 

 

STAFF EVALUATION PROCEDURES 

Our administrative staff is evaluated annually. A self-assessment form outlining all job duties is given out 

and both the supervisor and the staff member meet to discuss strengths, weaknesses, places for 

improvement and any outstanding areas of achievement. These documents are placed in the employee’s 

file. Director positions are evaluated by a member of the College of Teachers and a member of the Board 

of Trustees. 

 

FACULTY EVALUATIONS 

Grades and Specialty teachers are required annually to place a copy of their block rotation or program 

plans into the Faculty Dropbox and make class or program presentations at faculty meetings. Their block 

plans and presentation are discussed in the faculty meeting as well as in the College of Teachers. Class 

teachers are evaluated during Grade 2 and again during Grade 5. All other teachers (in all grades) are 

evaluated officially every 3 years, but throughout the year, there are many opportunities for peer-to-peer 

observations and feedback.  

The official documented evaluations are held by an outside hired Waldorf credentialed teacher or mentor 

and are extremely thorough. The evaluator spends two full days with the teacher being evaluated. They go 

over the lesson plan in detail together, ensuring all learning goals are being addressed sufficiently. The 

evaluator assesses the teacher’s strengths and weaknesses, ability to meet the children, and overall health 
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of the class. The Specialty classes are also observed, so that the evaluator can see how the class acts with 

another teacher, helping to identify what challenges are due to the class and what challenges are due to 

the teacher. 

After observation, the evaluator sits with the teacher and a member of the College to go over the visit in 

general terms. A detailed written report is submitted within two weeks, and this evaluation is brought to the 

College for review and discussion. Commendations and Recommendations are then made, documented, 

and given to the teacher. If there are serious concerns, a Performance Improvement Plan is created, 

discussed with the teacher, and placed in his/her file. The PIP is then held by a smaller group, to ensure all 

concerns are being met. 

We are in the process of determining a way to offer the parents a chance to provide their feedback. This is 

still in discussion at the College level. 

 

EVALUATION OF GOVERNING AUTHORITY 

Currently the only method for evaluating the governing bodies of the school is the Parent Survey that gets 

sent out annually in June. This awakened us to the fact that we need to find more effective checks and 

balances. We have created a ‘Governance Committee’ that is being tasked with reviewing our Governance 

Manual, and identifying ways in which we can improve upon our governance structure and ensure that we 

are being efficient and effective leaders. We will identify ways to do this as a committee, and then bring 

these suggestions to the Board of Trustees and the College of Teachers. As we move into our 30th year, 

we see that it may be time to reinstate our Steering Group.  

Our College of Teachers and Administrator annually review written policies, charts and handbooks. Now 

that we have a Human Resources Coordinator, an annual review of our employee handbook will be 

completed to ensure compliance with any new laws or regulations. 

The Faculty Coordinator and the Administrator hold a ‘New Faculty Orientation’ during the annual back-to-

school week. Every employee receives a handbook at this meeting and must sign that they received it. We 

go through the handbook generally with the new employees, answering any questions that arise as 

necessary. All employees are taken on a tour of the school to go over emergency procedures and 

operational practices.  Revisions are sent to all employees as they occur. Handbooks are available online 

through the website and the Faculty Dropbox.    

The Board of Trustees is currently working on a Code of Conduct to be in compliance with AB500. 

We had an administrative audit done in 2015 and the end report corroborated with our experience that 

developmentally our school had matured to adulthood and our governance structure was immature by 

comparison.  We created the Governance Review Committee in 2016 that was comprised of two Board 

members, two College members and two administrative members to address this.  The group started by 

studying other Waldorf school governance structures.  There was then a long period when the committee 

did not meet, and it has just recently, thanks to the self-study, been brought back to life.  It continues to be 

a part of our Strategic Plan and we look forward to continuing this work. 
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STAFF CRITERION 

QUALIFICATIONS OF STAFF AND CLEAR POLICIES DEFINING RESPONSIBILITIES 

The school has hired, for the first time, a part-time Human Resources (HR) position.  This has been key in 

making sure that all of our hiring practices are compliant and fair.  The HR role is not intended to be involved 

in the actual determination of who to hire but to follow through with all the necessary documentation required 

once a person has been offered a position at the school.  The actual hiring process is held by the College 

of Teachers for any teaching positions and by the administrative directors for any administrative roles. All 

faculty and staff are extensively interviewed by the groups they will be most closely working with to assess 

fitness and preparedness for their role.  Any new directors being hired will be ultimately interviewed by a 

panel representing the College of Teachers, the Board of Trustees and the Administrative directors. 

Administrative job descriptions are written up and regularly revised through the review process.  The review 

process allows a time to discuss responsibilities that have grown or changed, and they are then reflected 

back in the job description.  If someone leaves we know that when we replace them the job description is 

an accurate depiction of the work they have been doing. 

 

SUPPORT LEARNING AND PROFESSIONAL DEVELOPMENT 

We prioritize professional development for teachers and administrative staff.There is a budget in place to 

support professional development programs.  The process to apply for funds is to submit a proposal to the 

College of Teachers for faculty, and a similar proposal process made to a direct supervisor for administrative 

staff.  

Professional development learning done over the summer is highlighted and shared in Back to School 

Week in mid-August.  Programs, workshops and lectures attended during the school year are shared with 

faculty during the weekly meetings. 

The school enjoys a dynamic partnership with the adult education program through which many of our 

teachers receive their foundation studies training (the prerequisite for their Early Childhood, Grades or High 

School training).  Students in the training program are offered student teaching roles with well qualified 

teachers.  Also, teachers from the school carry dual roles including their teaching responsibilities and as 

teacher trainers.  Faculty and High School Coordinators regularly offer in-class and planning support and 

there exists a healthy peer to peer mentorship practice. 

Generally, there is a culture of collaboration perhaps fostered by the nature of the school being teacher led.  

All high school faculty share a work room to facilitate collaboration as well.  In order to enhance healthy 

communication within collaboration sessions and meetings, program policy decisions are made using the 

consensus model of decision making, which is led by individuals who have specialized training in 

consensus. 

Because Waldorf teaching is a specialized practice, the expectation is that all teachers will either have 

completed their training upon the start of their employment or that it will be completed in a timely manner. 

For Grades teachers, refresher courses are given each summer for the next grade level.  All teachers are 

expected to join one or more conferences that happen throughout the year.  Also, administrators have a 

program during the summer that they may attend as well. 

Application for conferences and training funds are carefully reviewed to ensure that the professional growth 

opportunity is appropriate for the teacher’s experience, role in the school and student need. 
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The question of technology use is a frequent topic in these conferences and trainings.  While some Waldorf 

teachers are more liberal in their understanding of how technology can be adapted to Waldorf pedagogy, 

others are more conservative and so the sharing of ideas and debate on the subject is prevalent.  

The quantity and quality of professional development opportunities are the direct result of one of the main 

tenets of Steiner’s philosophy of Anthroposophy, which is the development of the self. Because WSOC is 

an anthroposophic community, it follows that much attention is paid to development of both the individual 

and the group. 

Though teachers and administrators self-select professional development opportunities, these requests are 

reviewed by the College of Teachers and only those offered by institutions in the movement with a solid 

reputation as well as offerings that have a direct application for the teacher or administrator’s duties are 

approved. Attending conferences and trainings that speak to the traditional educational model and any new 

findings in this realm are also encouraged.  New methods of bringing a subject, or extensive studies looking 

at the ever-changing landscape of education, are an important lens through which to look at the Waldorf 

curriculum. 

The Study of Waldorf Graduates from 2009 revealed the efficacy of Waldorf pedagogy both in terms of 

academic success and success in life.  Because Waldorf pedagogy and curriculum is so clearly defined, 

professional development that enhances a teacher’s understanding of the pedagogy and/or 

anthroposophical practices directly enhances their work with students in terms of accessing the curriculum 

as well as self-reflective practices around their own work. Through their training programs, teachers are 

paired with mentors with whom they often have a lifelong relationship. 

When a teacher is identified as struggling, they are offered mentoring both in-house and by master teachers 

who travel to schools from both near and far. The mentoring they offer often lasts over a three day period 

and includes class observations, one-on-one mentoring and ongoing phone and email mentoring. 

 

SCHOOL ENVIRONMENT  

The school has a safe, healthy, nurturing environment that reflects the school’s purpose and is 

characterized by respect for differences, trust, caring, professionalism, support, and high expectations for 

each student. 

The school environment is important for the growth of the individual students.  High expectations of each 

individual student are built into the curriculum with an understanding that accommodations and 

modifications may be utilized so that the students can complete the curriculum regardless of their skill level.  

The first eight years culminates in an intensive apprenticeship and study of a skill or trade and the creation 

of a project. The high school experience ends with an intensive study, producing a research project that 

requires the student to acquire both practical and abstract knowledge of a particular area of interest..  This 

high school project bridges into university level research and critical thinking and training. During high 

school, progress is monitored through an online learning management system. Grades and assignments 

are posted and made visible to both parents and students. This allows students, parents and teachers to 

partner and promote achievement of high expectations.  

The teacher-student relationship is central to creating this environment, beginning with a daily handshake, 

tailored learning styles to meet each individual, and constant observation of each student to provide 

individualized instruction.  Regular communication and periodic meetings with parents also support the 

teacher-student relationship.  The teacher and student build their relationship over the eight years. 

Teachers maintain anecdotal notes of student observations. At the end of each year the teachers write a 

narrative report for each student capturing the essence of that individual’s engagement with all aspects of 

the curriculum.  In the high school additional faculty roles that support the student environment are Advisors, 
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Class Sponsors, faculty representatives for student clubs, a contracted part-time consulting Therapist and 

the College Advisor.   

Subject teachers meet regularly to maintain a consistent standard of excellence across all subjects.   

To this extent the faculty takes on various roles to create a supportive environment for the students.  The 

Care Group includes the Resource teacher and representatives from the lower school, Early Childhood, 

High School and subject teachers.  This group studies students of concern and in that process supports 

teachers, students and parents.   

 

STUDENT SELF-ESTEEM 

When it comes to high expectations, our view of the student also includes the spiritual being. The whole 

school curriculum is compulsory (foreign languages, practical arts, visual arts, performing arts, music), 

which allows each individual to develop themselves in subjects of strength and of weakness. 

In the grades, this is cultivated by the close working relationship between class teachers and specialty 

teachers. Extensive group work and regular peer feedback supports recognition of a student’s areas of 

strength and need for improvement.  Teachers recognize a student’s strengths in year-end reports. 

Communication through email, phone and conversations allow the teachers to assess whether expectations 

are being met, which gives the opportunity to recognize success or to provide the necessary support for 

student success.  

In the high school, we cultivate this through class meetings, student-advisor relationships, the work of class 

sponsors, the experiences obtained through all-school field trips and the shared responsibility of 

fundraising.  We see in students their highest selves and so we reflect back to them through our curriculum, 

actions and relationships that they are higher beings. We give students leadership roles for events during 

the year (e.g. Michaelmas, seasonal festivals, student council). We require all students to do service work 

in their community both in and outside of the school. By pushing them out of their comfort zones, they can 

experience their best self. We teach students to recognize internally how to measure their own success 

rather than rely on external motivation. 

One of the greatest benefits of being a pre-k through 12 school is the community of students it creates.  

Self-esteem for an adolescent, often an elusive quality, is very much nurtured through the younger students’ 

admiration of the older students.  When high school students perform during an assembly there is an audible 

hush in the auditorium as the younger students literally look up to their role models.  This connection gives 

the high school student an authentic acknowledgement of who they are becoming, something not so easily 

seen by them when they are only with other teenagers. 

To help foster self-esteem, teachers work to create a safe and positive environment both inside and outside 

of the classroom.  Teachers provide students with the tools to understand lesson content. The school sets 

up a framework for communication among the class teacher, the parents, specialty teachers and other 

support staff including peer teaching buddies.  The teacher recognizes success explicitly in the student, 

verbally in class through sharing the results of assessments, through an ongoing dialog between the 

teacher and student and by encouraging students to support one another by participation and shared 

responsibility in group work.    
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MUTUAL RESPECT AND COMMUNICATION 

By virtue of the fact that we have a thriving school with over 350 students and over 180 families it is clear 

that there is overall mutual respect and effective communication among staff, students and parents. In an 

effort to make sure everyone understands expectations we have policies in our handbooks (Parent 

Handbooks) 

 

Lines of Communication 

Communication is the key element in any relationship, personal or professional. How we speak to each 

other, listen to each other and understand each other determines how well we live and work together. 

Our school consists of an intricate network of relationships. (For example, parent and child, teacher 

and child, parent and teacher and parent and parent, to name just a few.) 

 

To meet one on one or in a group to share, learn, support and face challenges is central to developing 

a healthy community. Through regular meetings such as class evenings, parent/teacher conferences, 

information evenings, workshops and the weekly newsletter, the Waldorf School of Orange County has, 

over the years, established different channels of communication. These channels of communication are 

a means to ensure that all the members of the community are informed about and can participate in the 

life of the school. An important consideration, for all of us, is to imbue our communications with an 

attitude of interest and respect. 

 

As a school, the focus of our work is within the classroom and what happens between the child and the 

teacher. Mutual respect and ease of communication between parent and teacher is the greatest 

support for developing healthy teacher/student relationships. 

 

It is of course natural when so many people are working together with the goal of providing the ideal 

education for the children that at times there will be differences.  Navigating this kind of discord can result 

in a lack of mutual respect and effective communication.  

Unhappy parents who are wanting us to affect change that is not part of our core beliefs is always the 

hardest situation.  An example is a parent who does not want their middle school child to experience any 

consequences for his actions. The parent is concerned the child would feel singled out and it would affect 

him negatively.  The teacher stands strong in the belief that it is important for a student to learn and 

understand cause and effect as that will lead to becoming a strong individual who is able to collaborate with 

others effectively (SLO: Effective Communicators who: collaborate with others effectively within diverse 

settings).  The situation can escalate and the parent is then no longer acting out of mutual respect with a 

desire to communicate effectively. We became aware that although we had a policy in place to ensure, as 

best possible, that everyone on campus communicate with respect we did not have anything in place to 

indicate the same expectation of the parents.  As a result we added into the Parent Handbook the Civility 

Policy for Adult Communication: 
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Civility Policy for Adult Communication  

Waldorf School of Orange County is committed to positive adult communication that models a civil 

society for our students. All WSOC community communications should be based on mutual respect 

and foster dialogue in a climate in which different perspectives are heard and valued. While it is natural 

for concerns to arise within any community, we ask that such concerns be communicated in a 

productive and constructive manner. In addressing concerns, an important starting point is the 

recognition that the best interest of the students is the first priority.  

Waldorf School of Orange County is committed to an atmosphere of respect and reverence. One of the 

12 senses described by Rudolf Steiner is the sense of ego. This is not a sense of self, but a cultivation 

of sensitivity to others. All interactions, large and small, should build a healthy environment for student 

learning and serve as role model of appropriate, constructive and collegial adult behavior 

Basic Principles 

Demonstrate respect, in both what is said and how it is said. 
• Focus on issues, not individuals. 
• Keep an open mind. Be positive and flexible. Ask questions first. 

Guidelines 

• Raise concerns with the appropriate person. 

• Use good judgment about the amount of contact that is appropriate. Be mindful of the amount 

of time discussions about an individual concern may take. 

• Demonstrate public support for one another. Convey the message that parents, teachers and 

staff are on the same team. 

• Schedule appointments if a discussion is needed instead of making unplanned “drop-ins” or 

raising concerns in public settings (such as on the sidewalk area during drop-off). 

• Keep in mind that voicemail and e-mail are public documents and that confidentiality cannot 

always be assumed. One rule of thumb to keep in mind is that you should not say or write 

anything in an e-mail that you wouldn’t want printed in the newspaper. Please also strive to 

keep email communication to simple logistical matters, rather than conversation. 

• Understand that conversations may be documented, and a third person may be present. 

• Verbal, physical or sexual harassment go against the core philosophies of our institution; they 

will not be condoned or tolerated. 

Consequences 

Egregious or repeated violations of the school’s civility policy may result in one of the following: 

• Meeting with school leadership 

• An individual’s limitation of access to the school campus, to faculty or staff members, to school 

events, or volunteer opportunities 

• Dismissal 
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TEACHER SUPPORT AND ENCOURAGEMENT 

Waldorf methodology utilizes a phenomenological and developmental approach to learning, supported by 

artistic work to engage students head, heart, and hands.  All teachers receive support (including financial) 

for ongoing education, including lectures, conferences, mentors, evaluations and other training 

opportunities.  The faculty works closely and collaboratively to enhance the effectiveness of the curriculum, 

while maintaining the freedom required to differentiate each class.  There can be a challenge of 

preconceived traditions that may seem normed such as field trips, festivals, or plays.  The faculty also 

addresses these questions in weekly faculty meetings to keep traditions from becoming burdensome and 

keep them viable.  Each full-time teacher, after a particular cycle of time, receives an opportunity to take a 

sabbatical to refresh and explore areas of educational interest to bring back to enrich the school experience.  

These flexible, yet grounded methodology and guidelines support each class and faculty member to provide 

encouragement to try new things and think outside of the box while maintaining appropriate curricular 

standards of higher-level thinking. 

 

SAFE, CLEAN, AND ORDERLY ENVIRONMENT 

We are a closed campus with a clear sign-in/out policy and process which is monitored by a single individual 

at the front office. All faculty and staff meet requirements for all CPR, First Aid, Disaster preparedness, and 

Lab Safety as appropriate.  As well, the school has a comprehensive emergency preparedness protocol.  

The School Administrator handles all facility issues including those of an urgent matter such as emergency 

response.  Fire, earthquake, and lock-down procedures are described in detail in the Emergency Manual.  

Fire drills are scheduled regularly during school hours with an annual visit from the proper authorities to 

check equipment effectiveness.   

Technology safety is introduced and integrated into the curriculum in the sixth grade with the introduction 

of a cyber-civics block.  Any school issued computers have appropriate restrictions.   

The facility and grounds are kept clean by a professional company on a daily basis and as needed. 

Teachers emphasize and structure consistent clean-up times in their classes.  There is active supervision 

on a rotating basis of teachers and staff during all recess times, before school from 8:00 – 8:30, and after 

school until 6:00pm.  All playground safety rules are regularly reviewed during faculty meetings and are 

posted in classrooms and in other visible areas on campus.  All other safety concerns are reviewed and 

addressed by the facilities coordinator.  All of these policies and procedures are reviewed annually to ensure 

that the students have a safe, clean and orderly environment that nurtures learning. 

 

REPORTING STUDENT PROGRESS  

In the grade school, the year-end reports for individual students are found to be the most effective tool for 

this purpose because they are a comprehensive narrative of both content, strengths, and weaknesses for 

all subjects taught.  The reports are a compilation of input from multiple (six or more) teachers within which 

commonalities become apparent both in strengths and also opportunities for improvement. The reports 

document if any student work is below grade level. 

From elementary to high school the level of standardization of these reports increases. In the lower school, 

there is a comprehensive 2nd grade developmental screening.   In middle school grades 7 and 8, the 

narratives include an alternative method of evaluation summarized in a rubric. In the high school, similar 

reports are issued quarterly.  The high school reports also contain academic grades, which appear on final 

transcripts.  High school students and their parents may monitor their grade progress in all academic 

classes through the Haiku online platform. 
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Student progress is also communicated personally through mid-year parent-teacher conferences, which 

happens school-wide.  More frequent parent meetings may be called by teachers as needed for individual 

students.  In the high school, personal meetings may also include or be supported by faculty advisors or 

class sponsors.  These meetings can include the parents and/or students.  

The school aims to continue to improve the clarity and consistency of the assessment data.  We are actively 

working towards teachers being aware of and in agreement with evaluation criteria.    

Student Reports and Transcripts HS 

Student Reports Grade 1 - 8 

Assessment Data 

MONITORING OF STUDENT GROWTH 

Assessments during instruction that monitor the ongoing learning of individuals and groups are used to 

make adjustments to the learning process, and to offer reflections to students about their learning, are 

formative assessments. At WSOC, formative assessments are an ongoing part of daily activities. 

Throughout the elementary grades, teachers assess a student’s progress through recall and discussion of 

content presented, assignments (particularly the main lesson book work) and participation in various 

activities. In these early grades in particular, curriculum-related experiences are valuable in and of 

themselves; an experience may be a primary goal outside of any particular outcome and is a basis for 

assessment. Beginning in the fourth or fifth grade, teachers may also use quizzes, end of block tests and 

homework to assess specific knowledge or proficiencies.  

In the lower school, the standards and benchmarks are documented and published on the website.  Class 

teachers are issued a class rubric appropriate to their grade.  In the grade school, the class teacher meets 

with the full panel of specialty teachers twice a year at a minimum. During this time, a picture of the class 

is formed and the students that need special attention are identified. 

In the high school, the standards and benchmarks are documented through the school profile, UC course 

descriptions, and the course syllabi.  High school students participate in standardized testing including the 

PSAT, SAT, and ACT at their discretion.  Students who need special attention may first be identified by the 

subject teacher, then brought to the full high school faculty for the purpose of identifying the need for formal 

assessments or formalized learning plans.  This is also communicated to the parents in writing and a 

personal meeting. 

School wide, all teachers keep copies of lesson plans, notes, photos, and records of student work for each 

class.  School wide, students identified as needing support will be brought to a special committee of faculty 

called the Care Group.   

 

MODIFICATIONS BASED ON ASSESSMENT RESULTS 

Waldorf teachers recognize that a given child’s weaknesses in one area, whether cognitive, emotional or 

physical, will usually be balanced by strengths in another area. It is the teacher’s job to try to bring the 

child’s whole being into balance.  

Students who fall behind are given the opportunity to work with teachers one-on-one or in small groups at 

recess, before or after school, to complete work or catch up. In some cases, outside tutoring might be 

arranged.  In the middle school, study hall is offered twice a week.  In the high school, students meet during 

break, lunch, or after school to work individually with teachers during office hours.  Additionally, class work 

in the high school is intentionally structure to be highly collaborative and involve peer to peer learning. 



 

- 47 -  

Teachers participate in professional development conferences, classes, and training outside the school to 

stay informed about contemporary issues in education and student needs.  The school supports teacher 

attendance at conferences and/or courses relevant to their work or subject specialty (for the high school) 

and reporting from these conferences is a regular agenda item at faculty meetings in the lower school and 

high school. 

This subject has been addressed several times previously. The school uses assessment results to make 

changes in the school program, professional development activities, and resource allocations 

demonstrating a results-driven process. 

 

SCHOOL IMPROVEMENT PROCESS  

Every week there are grades meetings, specialty teacher meetings, middle school meetings, early 

childhood meetings, high school meetings, Care Group meetings and administrative meetings. They form 

the backbone of the school’s improvement process. These small groups are the most intimate way of 

making sure that students are being met.  Faculty and staff are able to take time out of a busy day to speak 

about and think on individual students, discuss lesson plans, share tactics that work and that don’t, and 

come up with new ideas. 

We recognize that using assessment data to help drive student improvement is a crucial tool and we 

continue to work towards a more standardized methodology that speaks to the educational trajectory of our 

school.  However, just as the Waldorf curriculum is holistic and intended to provide for the whole child, 

discerning what it is a child needs is also approached holistically. Thus, using benchmark assessment data 

is only one part of that picture. We are feeling much closer to determining assessment practices that speak 

to the Waldorf curriculum and that can translate into measurable outcomes and definable actions. 

The bigger vision for the forward-moving ever-evolving aspect of the school is the Strategic Plan. Every 

August at a joint Board of Trustees and College of Teachers meeting we review our Strategic Plan to 

determine progress made, closed items and new improvements or visions that need to be implemented. In 

November 2015 the Board member who carried the task of making sure the Strategic Plan was being 

systematically addressed stepped down from the Board.  Consequently, it was never fully taken up by any 

one person and we lost sight of it. Often the day to day work that shows up for everyone eclipses the 

possibility of taking the time for a long-term vision.  We are fully aware that this is a short-coming and in the 

process of reviewing our Governance Structure we are looking to see who should hold this essential piece 

of the school’s well-being and how to best keep the Strategic Plan a living tool. However, many of the goals 

set forth in the Strategic Plan continued to be worked on even though they were not being documented 

step by step.   

 

Section A: Summary, Strengths, and Growth Needs 

Areas of Strength: 

1. Clarity of purpose gained through refinement of mission statement  

2. Articulation of vision identified in branding  

3. Strong community and parent involvement 

4. Enhanced strength in Care Group 

5. Enhanced strength in faculty and curriculum offerings 
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Areas of Growth: 

1. Creating unique benchmark assessments as a result of identifying what doesn’t work about 

traditional standardized tests to assess student performance 

2. Review and refinement of governance structure is needed 

3. Strategic plan needs to be held by a mandated group 
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Section B: Curriculum, Instruction, and Assessment 

CURRENT EDUCATIONAL RESEARCH AND THINKING 

As previously described, WSOC faculty actively engages with current educational research by attending 

professional educational opportunities throughout the year. These opportunities include research presented 

within the context of the Waldorf pedagogy as well as outside within the international education community. 

Attendance of these professional development workshops also allows teachers to connect cross regionally 

within their field of expertise. Several of our faculty are engaged in continuing education, including Waldorf 

Foundation Studies/Adult Education, Masters and PhD programs. As encouraged by the founder of Waldorf 

Education, Rudolf Steiner, the teachers stay abreast of current developments within their subjects and 

within the greater educational movement and human development. In the High School the students are 

exposed to science, literature and other curriculum-related periodicals.  

Beginning in eighth grade, the students have reached the chronological history pertinent to current events. 

They are introduced to local and international news of the day and this becomes more formalized in the 

high school by researching, analyzing and discussing world issues. We meet the child within the context of 

our pedagogical views of child development. We also provide homeopathic doses to counter the harmful 

effects of the current world we live in. 

 

ACADEMIC STANDARDS  

Our high school curriculum has been written to meet UC requirements and has been accepted by the UC 

system, while still serving the underlying Waldorf principles.  To satisfy UC course requirements, the high 

school is required to define academic standards for each subject area, course and program that meet state 

or national/international standards. The high school has many of its courses approved through the UC “a-

g” requirements. The high school Humanities department has also written subject specific goals in 

congruence with California common core and has created assessment and learning goal charts to 

demonstrate the congruence between concepts and skills taught, the academic standards, and the 

schoolwide learner outcomes. The data for the other departments is in process. 

Our grades school curriculum standards are cross-referenced with our school wide learning goals. (see 

Dropbox -Skills Matched with Schoolwide Learner Goals 1-8).  Curriculum standards are based on the 

indications by Rudolf Steiner and coincide with other AWSNA member, Waldorf schools. 

 

STUDENT WORK  

Waldorf students demonstrate their work and learning in various ways. The most visible demonstration is 

through the Main Lesson Book, where student learning is distilled into a self-made text book. This process 

demonstrates critical thinking, self-reliance and analysis through an aesthetic medium. In group/individual 

oral presentations throughout the curriculum, the students articulate their thoughts, ideas and feelings, 

through yet another method of demonstration. Students also participate in handwork, crafts, fine art, 

performing arts and music so that they have a broad as well as deep opportunity to express themselves. 

Specifically, each 8th Grader works with a mentor on a year-long personal project that culminates with an 

oral and written presentation. The 12th grade project is a research paper on a subject they have chosen of 

personal interest which culminates in a written and oral presentation. 
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ACCESSIBILITY OF ALL STUDENTS TO CURRICULUM 

The Waldorf curriculum is compulsory, regardless of preference or aptitude for all students, except for 

students with an Individual Education Plan. We have a range of student ability within the lower school, and 

those with special needs are addressed within the scope of the Care Group, our resource teacher, 

Therapeutic Eurythmy, and a reading support specialist. Assistants in grades 1-3 work individually with 

students needing extra support. 

In our high school we have students with a range of academic needs, which are met through standard 

shared curriculum, accommodations as needed, or modified courses. Finally, we offer accommodations for 

students with English as a second language. Additionally, students have an academic advisor who supports 

them in their learning journey. 

The curriculum itself offers a rich variety of stories from cultures and historical figures throughout the K-12 

experience. To be inclusive and respond to the unique circumstances present in each class, we often 

celebrate ethnic and cultural holidays observed by families in the classroom such as Jewish, Indian, and 

Native American holidays. 

 

ACCEPTABLE STUDENT ACHIEVEMENT 

Completed Main Lesson books present one display of our academic standards. This is enhanced by varied 

approaches responding to the different learning modalities in any given subject matter. Examples are 

movement activities, oral recitation, visual presentations, and musical exposures, all of which ask the 

student to participate regardless of preferred learning method. Student achievement is monitored through 

all modalities and time is given for aptitudes to develop over time.  Students of concern, performing below 

the teacher and class expectations are addressed in the Care Group.   

In high school the consequences for failing to meet acceptable achievement guidelines are defined in our 

High School Handbook: 

 

Failing Grades 

Students receiving a D or F evaluation in any course(s) must meet with the teacher(s) and advisor to set 

up a plan to redeem the grade, if the teacher will allow the grade to be redeemed. A redeemed grade may 

only be brought up as far as a C. 

 

Academic Probation 

Students receiving one or more D or F evaluations for either a quarter or semester grading period will be 

placed on Academic Probation until the end of the next grading period. The student’s advisor will 

schedule a meeting with the student, parents, and relevant teachers. Placement on Academic Probation 

for two consecutive grading periods may result in expulsion. 

 

INTEGRATION ACROSS DISCIPLINES 

A signature of Waldorf pedagogy is the integration of thinking, willing and feeling through a developmentally 

appropriate lens.  In practical application, this translates into an integration of all disciplines in a recursive 

approach to subject matter.  Beginning in early childhood, music, poetry, drawing and movement support 

the child’s growing capacities in sensory integration and self-awareness; providing the foundation for the 

pursuit of classroom academic instruction in first grade.  Throughout grades 1-8, all curricular content is 

presented through this same integrative approach; recitation, poetry, singing, flute playing, drawing, 

painting, movement and more.  Self-made “textbooks” called Main Lesson Books in the Waldorf school, are 

one practical example of the integration of art and design, distilling the morning lessons subject matter.  
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Woven into a subject’s study are art, music and movement, which are not represented in the Main Lesson 

Book per se.  Outsourced curriculum, including field trips and academic support, are developed by the 

teachers with the same integrative approach and standards as the in-school Waldorf curriculum.  

Augmented curriculum by outside sources is assessed through the lens of the developmental picture for 

that developmental stage.  Again, this same integrative approach to curriculum is carried through the High 

School with cross-discipline study and collaboration amongst the High School faculty. 

 

CURRICULAR REVIEW, REVISION, AND EVALUATION 

Curricular Review, Revision and Evaluation is an ongoing process overseen by the College of Teachers. 

The student is at the center of Waldorf pedagogy and methodology. To ensure that we maintain the student 

as the focus, we have instituted a variety of ways to review our methodology and programs with the intention 

of taking a critical look from different perspectives. Individual departments have freedom to review and 

revise curriculum within their departments, which does not alter the underlying scope of Waldorf pedagogy.  

Through a reporting system, these changes are communicated to the College of Teachers, who maintain 

oversight for the integrity of the overall school program.  For example, the middle school and high school 

faculty review the full curriculum and consider necessary changes each year; in weekly meetings for middle 

school and at the high school annual retreat. This includes adjustments such as splitting classes plus a 

review of IEPs and necessary modifications and accommodations. During the year, teachers collaborate 

on how their current classes can benefit from revisions. 

 

COLLABORATIVE WORK 

Faculty collaborate on curriculum design, redesign and lesson planning in weekly faculty meetings in all 

school departments. Block Plans are shared via Dropbox and student work is shared from previous year 

courses in independent teacher and department meetings. We foster a collaborative culture of sharing 

curriculum between teachers and departments.     

The broader Waldorf community includes many curriculum resources online via Waldorf World, Millennial 

Child, Christoferos, Jamie York and more. Additionally, teacher training intensives, conferences and 

workshops are fertile communities for sharing locally, nationally, internationally and insights are brought 

back to our community. 

 

ALUMNI STUDENTS 

Based on parent and student feedback, we recognize that creating an Alumni Association is a critical next 

step for the continued growth of our school.  It would be valuable to keep the connection with our students 

because these continued relationships can have important networking benefits, and there is valuable 

information to be gleaned from knowing the paths they choose, where they go and how they do.   

Our high school continues to grow and the days of knowing what our 7 - 14 graduates are up to is no longer 

a reality as the number of graduated students is now at 71.  The self-study has prompted us to start the 

process of reaching out to each and every one of our graduates through friends and family who continue 

to be a part of our community.  We want to document where they are now, what they are majoring in and 

how they are doing as well as get feedback from them on what adjustments they feel could be made at the 

high school to ensure a smooth transition to college. 

Starting an Alumni Association requires a dedicated person as well as resources available to that person. 

We are looking into whether this can be a parent volunteer until the school can budget for an alumni position. 
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To date we have learned that of our first two graduating high school classes (total of 16 students) that are 

now college graduates: 

• One graduated with a BS from Chapman in Biochemistry and is going to medical school in 

Pennsylvania,  

• One graduated with a BA in Business from Pepperdine and is getting an MBA at Chapman,  

• One is working as an engineer after majoring in engineering at Cal Poly San Luis Obispo,  

• One is pursuing a Master of Music in Conducting at the Eastman School of Music 

• One is continuing studies at a university in Germany 

• One graduated from Orange Coast College with an AA in Construction Technology and is 

working for his father’s business 

• One graduated from Redlands University with a major in chemistry and is applying to medical 

school, and  

• Three other graduates with degrees in biochemistry, fashion journalism, and photography. 

We are looking forward to connecting with the rest of our students and gathering more information. Once 

we have an updated contact list we will be sending out a survey about how their experience can help us 

refine what we offer in the high school. 

 

How Students Learn Criterion 

PLANNING PROCESSES 

Each grade has a specific curriculum as indicated by Rudolf Steiner and agreed upon by the school 

leadership. Grades 1-8 teachers prepare a block rotation for the year, delineating the rotation of that year’s 

curricular themes as well as skills classes.  All block plans are shared and reviewed by the College of 

Teachers.  The high school block rotation schedule is created by a small mandate group, tasked with 

creating a healthy rotation of subjects across the four grades.  Lesson plans for each block are created by 

the course teacher in all grades, utilizing curricular indications by Rudolf Steiner and available curricular 

resources.  There is not a standardized curriculum from course to course, rather each course is designed 

by the teacher to meet both the curricular aims of the course and the needs of the individual students in the 

class.  

 

PROFESSIONAL COLLABORATION 

We meet as a whole school faculty (EC to HS) once a month, wherein the whole school’s health and well 

being are monitored. In support of collegial collaboration, we hold a variety of trainings and workshops 

throughout the year. For example, in August 2017 we held a Communications workshop, which focused on 

collaborative working relationships. We have two in-service days during the school year, allowing time for 

group collaboration, sharing of resources and deepened study toward identified areas of need. Past areas 

of need were diversity training, communications training, and a deepened study of bullying on campus.   

Annually, we introduce the rising grade 1 class and we review the departing grade 8 class. The departing 

grade 8 teacher review is held by the College of Teachers each spring. Weekly department meetings in 

high school, grade school and early childhood offer opportunities to discuss students and pedagogy, 

present class studies, share anthroposophical study and review programs. In addition, our small faculty 

affords constant collaboration both in and outside of these meetings. Within the grades and high school, 

smaller department meetings take place to address the needs of specific subjects or grouping of grades. 

Our Care Group meets twice a month to discuss individual students of concern. The College meets once a 

week.  In the College meeting, department reports are shared, and anything requiring College support is 

identified and discussed.  
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CHALLENGING AND VARIED INSTRUCTIONAL STRATEGIES 

As part of the core philosophy of Waldorf education, the faculty and College of Teachers are looking for 

evidence that the students are not only acquiring skills but imbuing relevant artistic elements in their use of 

language, musical quality, visual artwork, movement, visual and tactile math and more in the application of 

those skills, as well as demonstrating critical thinking both independently and in group work. The 

effectiveness is evaluated in faculty review of Main Lesson books, teachers sharing in faculty meetings, 

College of Teacher reviews of evaluations, department meetings, 4-6 assemblies each year, class plays, 

the many performances incorporated in the curriculum, and the following annual events. 

3rd grade building projects, 4th grade animal projects, 5th grade Pentathlon, 6th grade Medieval Games, 

7th & 8th grade Track & Field, 8th grade projects presented to community, 12th grade research project. 

It should be noted that several of the events from grades 5-8 are events coordinated with Waldorf schools 

in the Southern California region and demonstrate qualities of empathy, collaboration within class as well 

as within modalities, community mindedness and critical thinking. 

 

TECHNOLOGICAL INTEGRATION 

Early technology integration is not part of our pedagogical philosophy: As part of our developmentally based 

approach to education, we do not expose students to technology and media in the Early Childhood and 

lower grades classroom. Likewise, we strongly encourage parents to limit their young children’s exposure 

to media and devices and set healthy boundaries for older students. 

The integration of technology and media into the curriculum typically begins in Grade 6, with a course in 

Cyber Civics, a digital citizenship and literacy program designed specifically for middle school students. 

During or at the end of 6th grade, class teachers will generally require students to enroll in a typing course. 

From middle school on, class and subject teachers may choose to introduce and utilize media and devices 

to support curriculum and pedagogy, within healthy limits. 

Examples include use of projectors in the classroom to show videos, slideshows and other visuals; giving 

students access to online resources for foreign language vocabulary and grammar practice; encouraging 

students to submit typed work for efficiency of editing (e.g. shared Google docs); allowing students to 

communicate with the teacher via email to clarify and submit assignments. 

The middle school class teachers are currently contemplating school email addresses for middle school 

students; all high school students are given a school email upon enrolling. 

 

STUDENTS DEMONSTRATE CRITICAL AND CREATIVE THINKING 

Our methodology starts in early childhood with a strong weekly rhythm to support students in developing a 

habit life and expectations. Starting in 1st grade, bookwork is done with a strong rhythm; teachers 

communicate expectations for completion and quality of work. Starting in middle school, there are clear 

expectations regarding standard of work, expected learning, ability to recall subject matter in end-of-block 

tests and some standardized testing.  Ongoing daily feedback from teachers supports expected 

performance levels. 

In middle school, students begin to create their lesson record (MLBs) more independently, demonstrating 

their critical and creative thinking. In the lower grades, skills are demonstrated in projects (shelter building, 
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animals, ancient cultures, country projects, etc.). Recall of lesson content is built into our daily lesson 

rhythm.  

We intentionally do not start by giving concepts but allow students to come up with them on their own, 

following observations, and employing their critical thinking and problem-solving capacities. 

 

STUDENT PERCEPTIONS 

In the youngest grades, certain learning expectations are verbally communicated to the students; this may 

include social/behavioral guidelines as well as academic skills (e.g. expected mastery of sight words, 

spelling words, times tables, vocabulary, etc.); year-end reports are given to parents only. 

In middle school, students receive more direct communication; homework expectations are stated verbally 

and/or in writing, block tests are implemented with clear communication to the students that mastery of the 

block’s curriculum will have to be demonstrated. Individual projects that may include oral, written, and/or 

practical components are expected and may be graded by the class teacher. Subject teachers generally 

begin to give written, graded assessments in middle school (e.g. vocabulary tests, music theory quizzes, 

etc.). Class teachers may also involve students in mid-year conferences to further clarify learning 

expectations and give support. 

The student/teacher relationship is exceptionally close, and therefore effective, both between students and 

their class teacher, as well as with specialty teachers. Since class teachers typically remain with their class 

for the full eight years , and we have stability and longevity in our specialty faculty, students and teachers 

form deep bonds. Teachers get to know each student’s many facets, gifts and challenges, and are thus 

uniquely equipped to communicate with and support them. Likewise, students experience an extension of 

their circle of trusted adults beyond parents and immediate family. 

 

STUDENT NEEDS 

The Waldorf curriculum is uniquely focused on meeting the individual “head, heart, and hands.”  Each 

lesson, regardless of subject matter, is approached using multi-modal approaches that ensure each of 

these three aspects are addressed.  In every class and with every teacher, all students are led through an 

experience of kinesthetic movement, artistic approaches, opportunities to connect the content to practical 

life applications through “doing,” times to listen to instruction, and times to talk through their connections 

and understandings.  Unlike other approaches that might focus on one mode of learning at a time, the 

variety of potential learning modalities are explored consistently.  Additionally, teachers are committed to 

incorporating daily artistic experiences that help students connect emotionally to content.  Some examples 

of these experiences include singing, painting, drawing, reciting poetry, reading particularly beautiful and 

age-relevant literature, dance, speech work, and playing instruments.  Through these opportunities, and 

thanks to the strong bonds forged between them, teachers begin to recognize the particular ways in which 

each child connects most readily to material and intentionally creates meaningful activities into which those 

students are individually directed. 

Beyond learning modalities, teachers engage students in a variety of instructional approaches, including 

the intentional scaffolding created by recalling and reflecting upon events and experiences from the 

previous day or lesson and connecting those memories to the new material introduced the next day.  From 

grades one through eight, instructional focus is on concrete material even when the content presents 

abstract concepts.  By connecting previous learning to new ideas through phenomenological experiences, 

students are immersed in the concrete process of attaching old to new.  Because each grade is comprised 

of an inclusive community, student “levels” are very diverse.  Teachers differentiate instruction to reach the 

most gifted in the class, those who are comfortable with grade-level content, and those who need more 
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support.  The construct of this community is strongly reinforced in the early grades when teachers seek to 

form strong bonds among classmates,  forging values of respect and recognition for all that perpetuate low 

affective filters, allowing students to learn meaningful content.  Daily cooperative learning opportunities, 

direct instruction, and project-based/student inquiry projects allow for various ways to solidify knowledge 

and maintain interest in learning. There is no possible way to record the variety of instructional approaches 

used, and they are used throughout each lesson to maintain an appropriate level of instruction (ZPD) that 

allows students to be both challenged and secure in what they know. 

 

STUDENT USE OF RESOURCES 

Students are almost never exposed to textbook learning in grades one through eight, and perhaps only 

slightly (and intentionally) in the high school grades.  Instead, students are asked to think deeply about their 

subjects, utilizing the highly hands-on resources provided in their classrooms and beyond to create their 

own texts in the form of Main Lesson Books.  Some examples of this might be volumes of artwork, ample 

pieces of literature, interviews with community members, and highly engaging field trips.  When appropriate 

(in later grades) students receive direct instruction in using resources such as the Internet to gather relevant 

research about specific subjects, with a focus on the computer working for the student as a tool that students 

are empowered to control appropriately.  The field trip is a hallmark of the Waldorf experience in that a 

personal experience in any subject is more powerful than any theoretical presentation.  To that end, 

students are immersed not only through relevant stories, artwork, experiments, conversations, and practical 

projects, but also learn about subjects directly “in the field” where personal experiences with the material 

are solidified.  Some examples of this include a traditional 6th grade camping trip to Death Valley to support 

a block focused on mineralogy, a 4th grade immersive experience visiting a mission and spending the night 

in the Cleveland National Forest panning for gold and making traditional food to support a block on 

California History.  In upper grades, when subjects are such that a personal visit is deemed unlikely, 

teachers will use video and PowerPoint presentations to help students imagine more fully what life might 

be like in other places (i.e. African geography, the Civil Rights Movement, etc.).  Through every subject, the 

thread of literature runs strongly.  Supporting historical, mathematical, scientific, and musical material is the 

strong emphasis of story,both read by students in appropriate literature and shared verbally by teachers. 

For most grades, community involvement is built into the curriculum.  From Preschool through the grades, 

students spend several hours each week walking on the beautiful Talbert Nature Preserve across from our 

campus.  Through these weekly hikes, students are given access to conservation efforts that ensure flora 

and fauna remain respected and preserved.  By the 7th grade, students actively partner with forest rangers 

to plant indigenous plants and remove invasive species.  Beginning in grade two, students reach out to 

support those around us in need.  Grade two introduces the importance of the local library, grade three 

finds students visiting local farms and orchards, grade four explores Southern California’s historical 

landmarks, grade five visits the great Sequoia National forest in their study of botany, learning about 

ecology from forest rangers, grade six explores California’s topography throughout the state, grade seven 

hikes Catalina Island to practice survival skills, and grade eight engages in a year-long study of an individual 

subject that requires a master-apprentice relationship in addition to ongoing research and experience in the 

field.  At the end of the year, the 8th graders share their process and experiences in a formal presentation 

to the entire school community.  

 

How Assessment is Used  

BASIS FOR DETERMINATION OF PERFORMANCE LEVELS 

Students are constantly assessed from early childhood onward, first only regarding developmental 

milestones, then according to broad academic benchmarks. Students are given grades from Grade 7 on; 

prior to that, narrative evaluations are shared in reports and annual parent-teacher conferences. This 
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creates a very comprehensive picture of student achievement and well-being and characterizes each 

student more comprehensively than a purely academic assessment. 

Grades teachers modify all students’ instruction, required work and grades as appropriate. In the high 

school, modifications are only granted with an outside educational assessment.  

As stated earlier, the Waldorf curriculum is compulsory and student achievement varies in each area.  The 

purpose of this approach is to provide all students with experiences of strength and struggle, building 

resilience and grit in learning.  Additionally, this allows for a wider range of achievement and providing time 

for skill development while maintaining the important developmental markers for each grade level. 

Accommodations Planning Process HS 

 

CORRELATION OF ASSESSMENT TO SCHOOLWIDE LEARNER OUTCOMES 

Congruence between concepts and skills taught, the academic standards, and the schoolwide learner 

outcomes was evaluated by all grades faculty in Fall 2014.  Language arts and math standards for the 

grades and the humanities for the high school are linked to schoolwide learner outcomes. We have not 

linked the other subject curricula to the learner outcomes.  

SLO's linked to Assessments Grades 1 - 8 

SLO's linked to HS Humanities 

Additional evidence of congruence is provided in year-end reports; student projects; faculty reviews; 

learning outcome records. As referenced above, the high school Humanities department also has a chart 

that demonstrates this congruence. 

The course overviews and block plans provided in Dropbox delineate the concepts and skills taught as well 

as the academic standards the work should meet.  These are associated with examples of student work 

that show varying levels of learner performance. 

 

MODIFICATIONS/DECISIONS BASED ON ASSESSMENT DATA 

Because our curriculum is developmental as opposed to skill based, widely available standardized tests 

that would be appropriate for a traditional classroom setting actually tell us very little about our students’ 

performance.  We found that we needed to create our own benchmark assessments for each grade.  The 

process of developing the benchmark assessments spanned several years and required teachers from 

across the grades to assess the curriculum, create the benchmarks, define what progress for each 

benchmark would be and then agree on the format of the assessment.  Once the benchmark assessment 

was developed and adopted, it was implemented.  We have been able to track two years of data.  As we 

continue to collect data, we can reflect on the efficacy of the assessment as well as the accessibility of the 

curriculum to the students.  From that information, we can start to identify areas of need which we can apply 

professional development funds toward. 

In the middle school, the faculty has dedicated a certain number of middle-school assistant hours to take 

responsibility for collecting, organizing, and documenting assessments. Because the middle school 

students take the Aspire test, we can start to track their skill acquisition as a precursor to the assessment 

analysis that we do in the high school by department. 

The high school collects and reviews PSAT, SAT and ACT data with an eye for any deviations from 

historical school performance as well as national averages.  This analysis has yielded the identification of 

students who don’t have and need a learning plan or for whom accommodations were not implemented in 
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the testing environment.  The identification of these students is part of our overall push to better meet 

students with ILPs and make sure they receive proper accommodations in all contexts. 

Thus far, our analysis of the data for the past seven years of high school testing has shown that our students 

generally score along the national averages. 

 

STUDENT FEEDBACK 

Holistically, student feedback is received and used through formal and informal methods.  Informally, 

Waldorf teachers are attuned to the various physical and emotional indicators of students.  For example, a 

student’s breathing, alertness, complexion, eyes, restlessness, and uprightness/posture provide a picture 

of a student’s well-being and ability to positively participate in the education.  These indicators also inform 

a teacher’s response in the moment, allowing for adjustments in tempo, review, etc.  Due to the 

longstanding relationship between students and teachers (2-3 years in early childhood, ideally 8 years with 

a class teacher and 4 years in the high school), these physical and emotional indicators rest on a foundation 

of deep understanding and comparison.  The opportunity for faculty to discuss individual students and whole 

classes, across disciplines, also provides informal feedback, allowing for immediate adjustments, positive 

discipline and preventative pedagogical choices to address this student feedback. 

Formally, Waldorf students’ daily work is recorded in a Main Lesson Book, a distillation of the work of a 

student during each “block” of study.  Serving as a portfolio, this work provides tangible feedback, allowing 

a teacher to respond to areas of confusion.  When developmentally appropriate, quizzes and tests are 

another metric of student feedback and mastery of content.  Student feedback is explicitly solicited, again 

when developmentally appropriate, providing teachers with the necessary information to plan curriculum, 

review and offer various methods of learning to meet multiple intelligences.   

In our experience, these formal and informal methods are effective in receiving and using student feedback.  

Feedback is used both in the moment, over the course of a block, a year and in planning future pedagogical 

program changes. 

 

Section B. Summary, Strengths, and Growth Needs 

In summary, the Waldorf School of Orange County predominately meets all of the criteria in Category B.  

Areas in which the school feels highly confident in meeting these criteria are:  

• Being informed of Current Educational Research and Thinking 
• Accessibility of All Students to Curriculum  
• Acceptable Student Achievement  
• Integration Among Disciplines  
• Collaborative Work  
• How Students Learn Criterion 

We have identified these strengths as stemming from the long history and availability of pedagogical 

indications for Waldorf education, provided by Rudolf Steiner.  

 

Identified areas of growth include: 

• Further penetrating the seven AWSNA Principles 
These principles are not referenced in this section of the self study, and yet the newly revised 
AWSNA Principles form the basis of our pedagogy.  By further penetrating and applying these 
principles in our school's practices and integrating the principles into our ongoing self-study, all 
identified critical learner needs will benefit. 
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• Revising and implementing grades 1-8 benchmarks  
Although we do have benchmarks for grades 1-8 skills, through the process of self-study, we 
have concluded that these benchmarks need revision and systematic implementation.  This will 
address the real or perceived variance between each class and form the basis for developing an 
assessment strategy to ensure we are meeting the needs of all students. 

• Development of assessment tools and analysis of assessment data  
As exhibited in our student data section, we have little student skill data in the grades school 
which allows us to cross reference with other classes at WSOC provide a comparison with the 
wider Waldorf community.  This is a systemic issue in Waldorf education, requiring work and 
collaboration from a broader perspective.  However, WSOC would like to begin by developing 
assessment tools which fit within the context of our education.  This will be an important first step 
in determining how this data can modify or inform pedagogical decisions for our students. 

• Developing an Alumni Association  
Creating an Alumni Association is an important step in our growing and developing program.  
Collecting alumni data will further inform our pedagogical and program decisions, including 
affording opportunities to students exploring non-traditional experiences after high school.  
Increased networking opportunities amongst graduates will strengthen our school's ability to meet 
students' needs by connecting them with available student resources. 
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Section C: Support for Student Personal and Academic Growth 

SUPPORT SYSTEMS 

Upon entering the high school, students are assigned an advisor by the high school faculty. The advisor is 

the student’s point person and advocate for academic and social issues and is also the point person for 

other teachers who may have concerns about a student’s academic, physical and social health.  Advisors 

hold their advisees in their meditative practice and meet with them regularly both individually and in advisee 

groups during regularly scheduled advisee group meetings throughout the year. As issues arise, the advisor 

follows the guidelines as laid out in the Advisor Role Clarification document and refers to established 

protocols to decide on next steps. They are a point of contact for parents of their advisees as well. Advisors 

are involved in stakeholder meetings for learning plans at each stage of the plan and often request plans 

be put into place for their advisee. They are in frequent contact with the learning plan holder, while following 

the learning plan protocol. It is important that teachers develop and maintain warmth as well as professional 

boundaries with advisees and their families. All advisors are encouraged to work collegially to support their 

advisees as working in isolation on advisee issues creates an undue burden on the advisor and does not 

fully serve the advisee. Similarly, to maintain healthy workloads, advisors will carry up to, but not more than, 

ten advisees. 

Our high school offers college and career counseling beginning in grade 10. Class sponsors hold the entire 

class and meet once a week as an informal check-in. The class sponsors also meet with the parent body 

once every two months. When the high school was younger, we did not encounter as great a need for 

social/emotional support/intervention as currently; we are still “catching up” to the present needs of our 

student body and see the need for a Guidance Counselor to help with the growing number of students with 

issues that are beyond the scope of the advisors. 

In the elementary and middle school, academic assistance is available in the classrooms in the form of both 

assistants and a dedicated resource teacher. Our class teachers loop with their students for eight years, 

providing an exceptional opportunity for individualized and specialized student support.  Specialty teachers 

provide backup and checks and balances for the grades teachers, helping to identify any learners requiring 

more support.  

The school has no professional health or psychological support services (although all staff and faculty are 

CPR and First Aid certified), but there is a thriving Care Group that acts as the initial student support team 

to refer students for outside services.  When students need support beyond WSOC’s scope of ability, the 

Care Group support parents in finding academic and other testing options.  The Care Group is relatively 

limited in the specific support services they currently offer beyond therapeutic eurythmy, extra lesson 

support (developmental), reading and phonics instruction, and art therapy.  The process for referrals is 

effective to the extent parents take it up; we make recommendations that we feel support Waldorf pedagogy 

and encourage families to take advantage of resources we feel are closely aligned with our approach. Our 

support teachers work closely with class teachers to offer extra help to students in both individualized and 

in-class settings. We are in the process of adding a Middle School Resource Teacher, but we are struggling 

to identify the right candidate and questioning if the job description accurately addresses the need that we 

are trying to fill. The effectiveness is limited by our difficulty finding candidates for support positions that 

have the professional qualification, as well as Waldorf experience. Record-keeping is more centralized now 

with the Resource Teacher and the high school Coordinator holding assessments. 
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STRATEGIES USED FOR STUDENT GROWTH/DEVELOPMENT 

Auditory, visual, and kinesthetic teaching methods are regularly and vigorously integrated with the arts. 

Specifically, these practices utilize instructional methods such as manipulatives, artistic renderings, games, 

stories and poems (including recitation), songs, visual aids, artifacts, and movement (including rhythmic 

movement). An integrated experience is created stimulating multiple brain areas. 

 Everything our teachers do is thoughtfully aimed towards student growth and development, as it is the core 

principle of our philosophy.  Aside from the individualized strategies utilized by the grades teacher, the 

interventions available for our students and teachers include a Resource Teacher, our faculty led Care 

Group, and Grades Teachers Assistants in grades 1 through 3.  In middle school, there is a teacher 

available for both individualized and small group learning opportunities. In the high school, our teachers 

have scheduled office hours and we have held teacher supervised study halls. These resources allow for 

individual and small group instruction and review. 

It is a regular practice that teachers make themselves available during recess and breaks for individual 

student check-ins and monitoring, including after school programs. With regard to individual student review 

and evaluation, the teaching staff organizes regular specialty teachers meetings, parent conferences, and 

mid-term and end-of-year progress reports. These reports are very extensive and individualized. 

 

CO-CURRICULAR ACTIVITIES 

The Waldorf curriculum is integrated and compulsory. What might be considered “co-curricular” in other 

educational models is woven into the Waldorf curriculum and all students participate in all aspects of the 

academic program. This premise inherently makes every curricular or co-curricular activity accessible to all 

students. Specialty subject lessons (foreign language, movement, art, music) are taught in all grades as an 

integrated part of our academic program, rather than electives. 

Examples of activities taking place outside the classroom are day and overnight field trips designed to 

specifically support each grade’s curriculum content (both core curriculum and special subject lessons); 

school festivals and assemblies; student-driven clubs and faculty-led electives in the high school; grades-

spanning activities such as 1st/8th grade buddies and 2nd/6th grade reading buddies; music and drama 

performances (annual concerts, class play in every grade). 

The varied richness of our curriculum all the way through high school allows each student to experience 

activities that in other schools would be considered co-curricular, such as handwork, practical arts, music, 

field trips and festivals.   

In middle school we have started an after-school sports program that is highly attended.  Basketball was 

the first offering and over 30 students, boys and girls, participated on the teams.  The season culminated 

in a full day tournament with five other Waldorf schools. Our boys team made it into the finals and our girls 

team won the tournament.  We are proud of our students’ efforts and the joy it brought them to discover 

what it means to work as a team.  

In addition to sports, our after-care program offers a chess program a few times per year.   

It is our belief that younger children should not be overscheduled.  When a child isn’t constantly occupied 

by an activity or a device they have the space and time to use their imagination. Boredom is crucial for 

developing “internal stimulus,” which then allows true creativity.  It helps them become self-reliant to be 

able to fill up their own time. 

In the high school we have a healthy sports program that offers flag football, track and field, soccer, 

volleyball and basketball for girls and boys.  Our school belongs to the Fellowship League which is a group 
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of small private schools that compete.  We often hear parents concerned that our small high school is not 

conducive to a sports minded student.  We do not feel that is the case at all.  The fact that any student can 

join the team regardless of aptitude is a great benefit. Our goal is to teach students how to become a team 

player as well as the discipline it takes to learn a new skill. Often very gifted athletic students will take on 

the role of assistant coach and gain the experience of leadership along with the opportunity to practice their 

sport.  We have had several students who have excelled in a particular sport (horseback riding, sailing, ice 

hockey and volleyball) and our small size allows us to work with these students individually to keep them 

on track academically while they pursue their sports at a highly competitive level. 

The high school also encourages students to form clubs.  Because of our smaller student population, it 

makes no sense to pre-offer clubs when there may be little to no interest. We ask our students who feel 

passionate about something to bring it forward.  They need to fill in a Club Proposal with an outline of the 

content and purpose of the club, a faculty member to sponsor the club and a demonstrated interest from 

the student body.  To date we have had the following clubs: Japanese, Jiu-jitsu, cooking, photography, 

Model United Nations, Drama, and a Feminism and Human Rights club. 

 

STUDENT PERCEPTIONS 

In March 2017 we hired Nola Casserly, an MFT specializing in adolescents, to work with some of our high 

school students. We invited Nola to attend our high school faculty meeting, and she helped us determine 

how best to find out what the high schooler’s needs are, and a plan was formulated. Nola met for three 

consecutive lunchtimes in small groups of 3-4 students each, as per her suggestion. This was an 

opportunity for them to share what their needs are with regards to mental health and well-being. These 

small group lunch meetings were optional, and this invitation came from one of their teachers. 

During their time with Nola Casserly, she was listening, attuning and taking notes. She did not give any 

advice, nor did she direct the students in any way. She just let them vent a bit to get a better sense of what 

they feel they need going forward.  Here is a short summary of what she heard during her time spent with 

our students: 

1.  Social stress is big and something the teachers do not understand 

2.  Downtime isn’t really downtime because we have projects due on breaks 

3.  Bathroom rules (especially for girls) and availability of stalls makes it difficult to stay hydrated 

4.  Quantity of homework needs to be balanced between teachers 

5.  Need a better lounge area— a place to take a nap 

6.  Quality of advisors/teachers/sponsors very important and inconsistent 

From Nola Casserly: I see # 6 as the most important here, as it seemed that each student’s experience 

with the quality and consistency of their relationship with their advisor/sponsor varied. This felt like an area 

where enhancing the security of these relationships going forward could be brainstormed together and 

enhanced.  The students were quite open and seemed somehow relieved and curious to better understand 

the developmental challenge of these teen years.    

Beginning in grade 7, our students participate in parent/teacher conferences. This is an opportunity for all 

three participants to openly discuss the student’s grade reports, challenges, successes, goals and areas 

for improvement. Subject teachers check in one-on-one with students and take responsibility for 

communicating as needed. The class teacher regularly holds meetings with his/her class to discuss any 

number of issues from social to academic. Open and clear communication between teacher and student is 

imperative for class teachers. Some class teachers choose to create a more formalized method for class 

or group conversations as necessary for example in the form of ‘group counsel’ where there are 

communication agreements made as a group. 
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PARENT/COMMUNITY INVOLVEMENT  

REGULAR PARENT INVOLVEMENT 

The school has an active festival life, which is primarily organized by volunteer parents and school staff and 

faculty. Parents are welcomed to be chaperones on field trips, both day trips as drivers and support on 

overnight trips. The school has a thriving parent association comprised of PAL (Parent Association 

Leadership), which are parent volunteers who head up a committee. PAL meets regularly and there is a 

representative on the Board.  Each class has a minimum of two room representatives who meet as a group 

throughout the year on a monthly basis.  The parent body is welcome to attend school performances such 

as plays, and other class presentations as invited by the teacher. Select activities like the Medieval Games 

and other class specific events rely on parent involvement and ensure the event’s success.  Parents are 

invited to accompany the class on weekly class walks, especially in the lower grades. For non-English 

speaking parents, families are partnered with parents or staff members who can serve as a bridge or 

translator.  At the discretion of the class and or specialty teacher, parents are often invited into the 

classroom to share a specific family or cultural tradition. The school has an active parent education 

committee, which invites various speakers and presenters.  Adult eurythmy classes offered once a week 

throughout the year offer an opportunity for the parents to glean more insight into this part of the curriculum. 

The school has a community store, ‘The Company of Angels’ staffed by parent volunteers, which serves as 

a gathering place for many parents throughout the day and it hosts a weekly crafting group and an 

anthroposophical study group, both available to the full community. 

 

USE OF COMMUNITY RESOURCES 

WSOC effectively utilizes community resources to support students in various capacities.  In the support of 

student health, we maintain a vetted referral list including chiropractors, physicians (osteopath, optometrist, 

physical therapist), massage, and alternative medicine practices. Parents and students often access these 

services. Parent owned businesses support the school’s educational field trips on occasion, when it fits in 

with the curriculum. We also pull from the parent body to act as mentors in support of 8th grade projects, 

using their expertise as professionals.  Parents can be found volunteering for sport coaching, assisting in 

practical arts blocks and accompanying the class on their weekly walks. The school has an active parent 

education committee, which recruits various guest speakers throughout the year.  We just began a series 

called ‘Waldorf 101’ and the large parent turnout has resulted in adding additional guests. Through our 

annual fundraising efforts, we are able to raise money, and collect services and products that support the 

students (examples include playground refurbishment,  eurythmy hall air conditioning, high school 

computers and science equipment). Our community relies significantly on one other to provide a full and 

enriching curriculum for the students. 

 

PARENT/COMMUNITY AND STUDENT ACHIEVEMENT 

WSOC communicates student achievement in various ways dependent upon developmental 

appropriateness.  

In Early Childhood through grade 6 the Parent-Teacher conferences are the most important tool for 

informing the parents of their child's academic level within the curriculum.  In addition to this there are a 

minimum of four annual parent evenings specific to each class to inform the parents of our developmental 

approach towards the academic curriculum and to give a picture of the health of the social life of the class.  

The year-end reports that are written for every student from grade 1 through grade 8 are narrative in nature 



 

- 63 -  

and extensive in communicating the achievement of each student.  Grades 7 and 8 also receive a mid-year 

report with grades and a rubric, identifying achievement and opportunities for improvement and support. 

High School achievement is communicated quarterly via grade reports and also utilizes annual parent 

conferences.  Students and teachers use the online platform Haiku to follow class assignments and to see 

their grades.  Parents are given access, so they too can follow along and support their students. 

Our online website gives course descriptions for all of our curricular/co-curricular subjects, which we 

elaborate on in parent evenings.  Parents of students falling below expected learning standards are 

provided additional conferences, meetings and support. 

Community education lectures and workshops bring renowned speakers to the school and provide parents 

insight into our teaching standards so that they can measure their student’s success within the context of 

their age-appropriate developmental stage.  

 

Section C: Summary, Strengths, and Growth Needs 

Summary: 

High school student support systems are strong and overall well developed academically. Teachers are 

easily accessible throughout the day, respond to texts and emails, and many have office hours or hold extra 

support lessons. Aside from the main subject teacher, each student has 2 class sponsors, an advisor, and 

a college counselor. These roles have been improving in their efficacy and evolving as our high school has 

grown in size. However emotional and social issues have increased and we see the need for a dedicated 

Guidance Counselor to help with the growing number of students with issues that are beyond the scope of 

our teachers. 

In the lower school, our student support system is held by the class teacher, who remains the main subject 

teacher for eight years. Additional support systems include a resource teacher, dedicated class assistants 

and a Care Group, which helps to identify and refer students who need additional and/or outside services. 

We have determined a need for a teacher to specifically hold the middle school learning plans and to 

interpret and ensure application of any IEP’s. This teacher could also offer support to grades five to eight 

by teaching a block, assisting with grading, and offering substitution as needed. This would substantially 

increase our ability to address the identified need for support in our middle school. 

 

Areas of Strength: 

• Multiple support systems in place for the academic health of our students and a genuine care for 

their success 

• Eight year dedicated class teacher  

 

Areas of Growth: 

• Clearly defining the role of the advisor as well as providing training for the advisors so they can 

determine when a student is in need of professional intervention from a Guidance Counselor, 

which we are in need of hiring. 

• Clarifying job description for the Resource Teacher and include more specific duties relating to 

support for middle school teachers. 
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Section D: Resource Management and Development 

BUDGET PLANNING AND PROCESSES 

BUDGET PLANNING 

The Business Manager works closely with the Budget Mandate Group to develop both an annual budget 

and a forward looking multi-year financial model.  In developing the annual budget, which is incorporated 

into the multi-year financial model, the Business Manager consults with the Director of Admissions for 

enrollment projections.  

Additionally, the Business Manager will consult with the Chair, or Co-Chairs, of the College of Teachers to 

gain an understanding of Program Priorities.   Program Priorities are divided into ‘Needs,’ ‘Wants,’ and 

‘Aspirations’ and reviewed at least quarterly by Budget Mandate Group and College of Teachers.  

The Business Office and Financial Coordinator monitor actual spending to budget and provide periodic 

reports (usually monthly) to various department leads responsible for department budgets.  A quarterly 

report is provided to early childhood, grades, and high school showing actual versus budget.  Additional 

detailed reports are provided on an ad-hoc basis and when atypical variances are identified.   

Information is gathered from larger vendors, such as benefit providers and insurance carriers, to identify 

planned increases in cost which could have a budgetary impact. This information is synthesized with other 

planned expenses as well as estimated increases to project future costs.  Using a ‘what-if’ model we can 

evaluate the potential impact to both Gross Revenue and Net Tuition Revenue in order to set a targeted 

tuition rate for subsequent years.  

The Treasurer/CFO, a Board of Trustees Member, and the Business Manager provide the COT and BOT 

periodic financial updates for both the prior year and current fiscal years. Finally, the Business Manager 

presents a detailed financial update to the BOT members to approve both tuition increases and next fiscal 

year budget. 

Powerpoint of Town Hall Budget Meeting 2018 

 

ANNUAL AUDIT 

The school retains the services of a third-party independent auditor, Redwitz, to perform an annual financial 

audit.  Audits are performed on odd fiscal years (15/16) while Reviews are performed on even fiscal years.  

The independent auditor tests a number of internal controls in order to perform their audit and issue an 

opinion. 

 

INTERNAL CONTROLS  

Revenue controls are enhanced through the use of a third-party tuition management company, TADS, 

which provides enrollment registration, tuition agreement, and tuition collection services on behalf of the 

school.  

Parents have an option of paying in one, two, or ten installments and having their tuition funds automatically 

drafted from their bank account via ACH.  The school generally does not accept credit cards for tuition 

payments and receives a minimal amount of direct payments for tuition.  When parents pay the school 

directly, the financial coordinate must update the TADS system that school received a payment.  The TADS 

revenue management is reconciled at least annually to the QuickBooks accounting system.  
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On a monthly basis, the business manager reviews open receivables and aged receivables.  When 

necessary the school will initiate collection calls either through TADS or directly from the finance 

department.  

Access to bank accounts is restricted to authorized users.  Operating disbursements are reviewed and 

authorized by two signers.  Accounts are reconciled on a monthly basis.  

 

ALLOCATION 

Approximately eight (8%) of Net Tuition Income is allocated directly to the classroom budgets and student 

curriculum in the form of class and department funding.  The College of Teachers and Faculty make critical 

decisions with respect to prioritizing which activities and programs will receive funding.  

 

FACILITIES 

In the governance structure of our school the role of the School Administrator is to oversee the physical 

facility.  There is a Facility Coordinator that works directly with the Administrator to ensure that there is a 

safe and clean environment for the students. A system of work orders that can be submitted electronically 

or in hard copy, by anyone on campus, allows the Administrator to assess and prioritize ongoing repairs as 

well as new projects. These work orders are kept live and updated on a Google doc that is accessible by 

both the administrator and the facility coordinator. The school is leased from the Newport Mesa Unified 

School District (NMUSD) and as such there are basic elements of upkeep that fall under the lease contract 

and for which the district is responsible.  Plumbing, electrical and structural issues are all under the umbrella 

of the NMUSD.  The Administrator has access to the districts online work order platform and submits repairs 

through this process. Daily walk-throughs by the Facility Coordinator highlight areas of concern and any 

parent concerns are brought to the Administrator for immediate review.  

In 2015 a parent came to us with a concern about mold in one of the classrooms.  We immediately hired a 

mold inspector to come in and test the entire campus. We were fortunate that there were not any areas of 

high risk; however, we were given a list of improvements to be made to minimize the possibility of mold. 

We implemented the recommendations immediately.  One of the main findings was that, due to the 

carpeting in the classrooms, the level of cleaning needed to be upgraded and it was at this point that the 

school recognized the need to spend more money on janitorial services. We ended up switching to a larger 

company at the beginning of last year and have been very happy with the results on all accounts. 

The main playground of the school had not been updated for over 20 years and it was a long flat expanse 

of dirt with one plastic play structure, a set of 6 swings and a sandbox.  It became clear through a survey 

with the community that the top priority for improving the campus was to upgrade the playground. The 

Grounds Committee, made up of parents, faculty and administration, worked on a playground design that 

would speak more to the school’s philosophy and learner goals.  Crucial to the design were areas of free 

play, non-prescriptive play equipment and varied elevations, all of which speak directly to the Steiner 

philosophy of the physical and mental development of a child at play.  The community rose to the occasion 

and we were able to raise $350,000 and in Summer 2016 we put in the amazing playground we have today. 
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INSTRUCTIONAL MATERIALS AND EQUIPMENT 

Our procedure for acquiring and maintaining instructional materials is held by individual departments.  Each 

department has its own budget, purchases what is needed, submits receipts for reimbursement or uses the 

school credit card.  Large budget items are submitted to the Finance Department in December/January and 

items beyond the scope of the annual budget and pedagogical necessities are submitted to the Gala 

committee as a possible paddle bid-item.  Additionally, parents support smaller class requests and 

subsidize classroom needs or trips.  Budget increase requests go through the College, Finance and Board. 

Our budgeting procedure is overseen by the finance department and continues to be an effective method 

for acquiring materials.  

 

QUALIFIED STAFF 

Employee salaries and benefits represent close to 70% of our annual budget, which is as it should be since 

the teachers and staff are the most important asset of the school.  Over the years our school has become 

established as one of the more robust and admired Waldorf schools in the North American sector and this 

is in great part due to the leadership of our parent volunteers on the Board who hold the fiscal well-being 

of our growing school.  This notoriety has been instrumental in our ability to attract qualified and experienced 

teachers. 

Several years ago, we brought together a group of stakeholders to form the Total Remuneration and 

Compensation committee (TRAC).  This committee was tasked with looking very closely at our salary 

structure and benefits. Comparisons of other Waldorf schools and of other private schools in the area were 

reviewed to make sure we positioned ourselves competitively in the area. We also reviewed our internal 

structure to make sure all the teachers and staff felt they were being adequately compensated in relation 

to their workload. The work of the committee took over two years, during which time recommendations were 

brought to the Board where they were vetted and refined and implemented over time based on the financial 

capacity of the school. (See Appendix G – salary compensation chart) 

There is a budget line item for conferences and professional development for the teachers.  A teacher is 

encouraged to attend at least one conference a year.  They must submit a form with the details of the 

conference and must have it approved by the College of Teachers.  Each teacher gets $1000 a year towards 

professional development (this number can vary if one teacher does not need the $1000 but another 

teacher needs more).  When teachers return from any conference or professional development they are 

asked to share their takeaway at the faculty meeting so that all of the teachers can benefit.   

Finally, we offer a very generous Sabbatical policy (see Employee Handbook) that is put in place not only 

to draw talent to the school but more importantly to provide teachers a year in which they can refresh and 

reinvigorate while pursuing some form of professional development. 

 

LONG-RANGE RESOURCE PLAN 

The Board Treasurer and the Business Manager work closely with the 5-year projected budget and analyze 

the long-term viability of the school based on outside population trends, our internal student population 

distribution and the state of the economy.  This research is then presented to the Board as the fundamental 

tool used to determine the setting of the following year’s tuition.  We also hold a Town Hall Budget Meeting 

just before setting the tuition amount as a way to explain to the parents where the school stands, where it 

is going and why the tuition increase is needed.  This is a great forum for parents to express themselves 

and provide the Board with a gauge on where the parents stand. 
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This year, for the first time, the Business Manager will be hosting a budget meeting inviting all faculty and 

staff. At the meeting he will go through the budget process, the proposed budget and the tuition increase.  

This will allow everyone to have intrinsic understanding of where the school is and give them the 

background to speak knowledgeably to the parents who might have questions. 

Our school is a 501(c)(3) non-profit organization and as such we are required to have full transparency to 

our budget, which we provide through our town hall meetings and our Annual Report. 

 

Section D: Summary, Strengths, and Growth Needs 

The processes in place to ensure that the school is financially stable and that resources are used as 

thoughtfully as possible have been much refined and improved over the last few years.  Since the budget 

is hinged on tuition and we cannot make completely accurate projections on student registration, there is 

always a dynamic element in balancing resources and growing our programs. It did become apparent that 

we need to review our 5-year staffing plans to make sure they align with where the school is heading and 

that once that is done integrate these updated findings into our 5-year projected budget. 

Our annual budgeting process that includes submission to the Finance Department of any large “new” items 

has been very helpful in prioritizing needs based on financial availability.  We still need to refine our process 

for the “Priority List” and better define how we determine expenditures of surplus for these items.   

Our ability to attract and retain teachers has strengthened over the years and we no longer struggle to find 

experienced first grade teachers or specialty subject teachers.  This is due to the reputation of our school 

among the Waldorf community as well as our compensation, benefits and sabbatical package.  We did find 

it hard to find Waldorf trained qualified teachers to teach math and science in the high school and this is 

simply due to a shortage of Waldorf trained teachers in these disciplines. We went through a period in which 

we hired qualified math/science teachers who had no Waldorf background and it never worked because 

our philosophy of teaching is quite different from the norm.  This school year, 2017-2018, we were very 

excited to have four Waldorf trained and qualified teachers to take on math, earth sciences, chemistry and 

physics. 

 

Areas of Strength: 

• Overall the school is in strong financial standing and with processes in place to have a pulse on 

changes and needs we can be confident of the continued healthy growth of our school.  

• Our ability to attract and retain teachers has strengthened over the years and we no longer 

struggle to find experienced first grade teachers or specialty subject teachers.   

 

Areas of Growth: 

• We need to work on a 5-year staffing plan for both faculty and administration so it can be 

integrated into our projected budget as well as refining a process that allocates surplus funds for 

items on our Priority List. 
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Chapter V: Schoolwide Action Plan 

       
No. Action Assigned To Status 

1 Match and link curriculum and learning objectives 

with expected student learning goals for each grade 

and/or subject  

Faculty Ongoing 

2* Development of assessment tools and analysis of 

assessment data  

Faculty New 

3* Further penetrate the seven AWSNA Principles Faculty New 

4 Create a physical flow of the campus and offices that 

reflect the flow of accountability and responsibility.  

Administration CLOSED  

5 Determine the need for an additional space or 
program for Early Childhood 

Administration CLOSED   

6 Develop WSOC branding and key messages, and 
evaluate communication channels  

DOMG CLOSED 

7 Implement plan to grow Endowment funding  
 

Board of 

Trustees 

Ongoing 

8 Develop a holistic, cohesive fund raising plan 
(considering internal and external sources, donor 
fatigue, alumni, resources needed, etc). 

Board of 
Trustees 

Ongoing 

9 Implement plan to grow alumni association  Board of 
Trustees 

Ongoing 

10 Change the current organizational structure of the 
school governance from a flat hierarchy to one with 
roles that have specific accountability.  

Governance 
Review 
Committee 

Ongoing  

11 Create a Vision Statement that embodies the vision 
of WSOC in 15 years 

Vision Committee New 

 

Summary: 

• Total of 11 Actions 

• 3 Closed Actions 

• 3 New Actions – 

o *2 critical learner needs as per Self-Study 

o 1 strategic visioning action 
 

ACTION ITEM DETAILS 
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THE SEVEN AWSNA PRINCIPLES 
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In August 2018 at our Back-to-School week the faculty shared the following story to set the intention for 

the school year. 

 

The Wisdom of Geese 

By Angeles Arrien 

Excerpt from Leadership Development by Torin M. Finser, PHD 

 

This fall when you see geese flying back south for the winter, flying along in “V” formation, you might be 

interested in knowing what has been discovered about why they fly that way. It has been learned that as 

each bird flaps its wings, it creates an uplift for the bird immediately following. By flying in a “V” 

formation, the whole flock adds seventy percent greater flying range than If each bird flew on its own. 

 

Basic truth #1: People who share a common direction and sense of community can get where they are 

going more quickly and easily because they are traveling on the thrust of one another. 

 

Whenever a goose falls out of formation, it suddenly feels the drag and resistance of trying to go it alone 

and quickly gets back into formation to take advantage of the lifting power of the bird immediately in 

front. 

Basic truth #2: If we have as much sense as geese, we will stay in formation with those who are headed 

in the same direction we are going. 

 

When the lead goose gets tired, it rotates back in the wing and another goose flies point. 

 

Basic truth #3: It pays to take turns doing hard jobs with people or with geese flying south. 

 

The geese honk from behind to encourage those up front to maintain their speed. 

 

Basic truth #4: We need to be careful about what we say when we honk from behind. 

 

Finally, when a goose gets sick or is wounded by gunshot and falls out, two geese fall out of formation 

and follow it down to provide help and protection. They stay with it until it is either able to fly again or 

until it dies, and then they launch out on their own or with another formation to catch up with their own 

group. 

 

Basic truth #5: We need to stand by one another in both good and tough times. 
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Process Summary for AWSNA Principles 

These principles articulate the most important values that inform the policies and practices of Waldorf 

schools in North America. The school completes a self-study process based on these principles whereby 

the school articulates how these principles are living, how they are the basis of innovation, and how the 

school is addressing any compromises to these principles. 

The accreditation team met with Meredith Johanson on October 6, 2016 to discuss the process for our 

upcoming accreditation. Meredith reviewed the 2016 AWSNA Accreditation Guide with the team, with 

particular focus on the seven AWSNA Principles for Waldorf Schools. At our full faculty and administration 

meeting on October 6, 2016 Meredith gave an overview of the accreditation process to the group. 

Following Meredith’s visit, the seven principles were presented to the full faculty and administration. Seven 

teams were formed to work on an individual principle. Each team had representation from the lower school 

and high school. Some teams had additional representatives from early childhood and administration. 

Each principle was discussed at individual department meetings (administration, early childhood, lower 

school and high school); typically, one principle per month. Each principle was also discussed at each 

monthly full faculty and administration meeting. The notes from these meetings were forwarded to each 

team to incorporate into their work on their chosen principle. 

Each team worked on their principle throughout the 2016/17 school year and submitted their completed 

work to the accreditation team. The principles were reviewed for completeness and if needed were sent 

back to the group for revisions. 

A member of the parent body proofread the document. These principles were provided to a group of 

(representatives from the Board of Trustees and parent community) for further input. 
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PRINCIPLE 1  

The image of the human being as a spiritual being informs every aspect of the school.  

Waldorf schools work actively with insights from Rudolf Steiner about the incarnating human being. One 

core insight is that the human being is a threefold being of body, soul and spirit. Waldorf education 

enlivens the physical, emotional, intellectual, social, artistic and spiritual capacities of the human being as 

the individual moves through the phases of this life. 

 

a. How is the principle living in the school, as demonstrated through the school’s policies, culture and 

practices? 

Principle number one is demonstrated in several school policies.  These policies reflect our understanding 

of the image of the threefold human being and recognize the integration of the spirit and body within the 

soul. Ideally, our policies are designed to meet the developmental stages as indicated by Rudolf Steiner.  

Examples include our school media policy, dress code policies, and discipline policies. In general these 

policies carry  a gesture of protection for the youngest children in reverence to their spiritual openness, a 

gesture of loving authority for grade school children acknowledging their need for adult guidance, a gesture 

of support for high school students who are developing their capacity for judgment and discernment, and 

for the adult community , including parents, teaching and administrative faculty,  a gesture of individual 

freedom with the necessary agreements of the community. 

Principle number one is also living in our school culture; its fullest expression can be seen in our festival 

life.  “Celebrating festivals illuminates our life on earth with heavenly meaning and shows us the significance 

of our human existence in the universe”- Evelyn Frances Derry. Our festivals are an essential component 

to the life of the school and are manifested through the working hands of the entire community; they 

primarily reflect the Christian calendar and are associated with the cardinal points of the year. We observe 

the following: Michaelmas, celebrated at the autumn equinox; Advent, at the winter solstice and Mayfair, at 

the equinox marking spring. Michael represents inner strength and courage. This is taken up by the grade 

school children in the celebration’s physical challenges orchestrated by the high school students who, like 

Michael, provide protection from fear and dark forces of the world. Advent is the period of four weeks 

preceding Christmas when the days become shortest and the natural world goes to sleep. Advent is the 

time of hopeful longing for the eventual return of light and a reliance on the inner light to carry one through 

the darkness.  During these four weeks we come together to celebrate community, the kindergarten and 

grade school children participate in a spiral walk and the faculty performs the Shepherd’s play for all. The 

festival themes are woven into the classroom experience at all grade levels, featured in main lesson and 

eurythmy, through artwork and games, and in preparation for plays and the festivals themselves. 

We have an active Care Group addressing students in need of care of the soul—an integration of their 

physical and spiritual being.  Students throughout the school participate in reciting a morning verse 

acknowledging the non-material aspects of existence.  Although assumed, we follow the curriculum 

indications provided by Rudolf Steiner, including the ideal of a continuing class teacher through 8 years, 

high school literature choices, and the various teaching rhythms.  We offer a comprehensive arts program 

spanning the twelve grades. 

Parent Education is another opportunity for demonstrating this principle.  We seek Anthroposophical 

speakers, such as Jack Petrash, Ingun Schneider, Dr. Susan Johnson, Douglas Gerwin and Michael D’Aleo 

to name a selection.  These speakers bring the image of the human being as a spiritual being as a matter 

of course, thus sharing this message with our wider parent community. 

Principle number one is also living in the practices of our school.  The Waldorf School of Orange County’s 

(WSOC) experienced faculty encourage a deepened understanding of the spiritual image of the human 

being. The faculty comes together each morning to speak the calendar of the soul and classes begin with 
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the morning verse. The school has been fortunate to maintain a consistent and strong Eurythmy program 

throughout the grades from pre-K—12, including therapeutic Eurythmy, pedagogical Eurythmy, and 

Eurythmy as a performance art. The practice of Eurythmy extends to faculty meetings and is part of our 

parent education program. Eurythmy enables humans to “open themselves to the impulses coming from 

the spiritual world.”   

Our school funds anthroposophical professional development opportunities.  The faculty have freedom to 

attend conferences and workshop opportunities enriching the understanding that self-development is 

primarily spiritual. The principle lives in our offering of the Foundation Studies Course, which is open to the 

community. 

 

b. In what ways has the school explored innovation in relation to the principle? The school has explored 

innovation in the following ways: 

The school holds weekly faculty/staff study group studying core Anthroposophical principles. We also offer 

parent education in playgroup has combined Anthroposophical articles/texts, as well as short term reading 

groups that may be led by faculty or other community members. Both the Board and Administrative team 

engage Anthroposophical study. 

In addition many innovations have been made for the student body. Over the past three years, we have 

initiated several classes that support and directly address the three-fold view: Monologues, Sacred Writing, 

Middle East History and Zoology. For the middle school, we have initiated a Cyber Civics course and Peer 

Mediation that hold the three-fold view in relationship to interpersonal conflict and the de-humanizing effects 

of technology. We also work to provide comprehensive outreach and education to our community at all 

levels, including Walk Through the Grades, Grandparents Day, and educational film screenings. 

 

c. In what ways has the school faced challenges or made compromises in relation to the principle? What, 

if anything, has been done to address these challenges or mitigate any compromises? What, if 

anything, are the plans to minimize or eliminate the challenges/compromises in the future? 

Both the College and Board work to balance the legal obligations of the school with the image of the human 

being as a spiritual being.  Part of this bridging includes a relatively new position in our school, the Faculty 

Coordinator.  This position is a bridge between all realms and this staff person is required to have 

Anthroposophical training. 

We compromise to meet the community that we are in by not speaking or publishing our spiritual work and 

maintaining a legal sphere to meet specific legal requirements.  In all areas possible, we work to balance 

the legal requirements of the school with the spiritual needs of the school. 

Without the necessary resources to meet the earthly condition of every spiritual being, we need to turn 

away some prospective students.  We aim to mitigate this compromise with trained resource teachers and 

programs.  Currently, the middle school maintains an unfilled, but funded resource position.  We are in 

search of a trained person to both meet the earthly conditions of students while maintaining the child’s 

spiritual being experience. 

The school’s relationship to media and technology continues to be a challenge and source of compromise. 

The parent body is often looking for guidance and there is rarely consensus among parents about the use 

of technology in the home or at school.  In response to the community’s request for support and for the 

faculty’s desire to maintain the freedom realm, we are currently in a school-wide study on media and 

technology.  Michael D’Aleo will meet with the High School faculty and students to discuss the effects of 
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EMFs in February 2018.  The middle school faculty continue to review the relevance of media as a tool and 

the responsible use of technology through a Cyber Civics program. 

 

d. Note: In the appropriate principle’s narrative, include the school’s work with the following topics: 

eurythmy, the arts, technology and media, external and parental pressures and faculty discretion 

within the context of the school’s shared agreements. 

Noted in above responses. 
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PRINCIPLE 2 

Waldorf schools foster social renewal by cultivating human capacities in service to the individual 

and society. 

Waldorf schools foster development so that throughout life, individuals are motivated to serve humanity 

with strength of will, depth of feeling, clarity of thought and the ability to work with others. The educational 

program is designed to strengthen these fundamental human capacities in our students. 

 

a. How is the principle living in the school, as demonstrated through the school’s policies, culture and 

practices? 

Principle number two lives in our policies. Our policies articulate these values in our Parent and Student 

handbook, in the conduct and communications of our College and Board of Trustees, and in the activities 

of our care group and tuition adjustment program. In the Handbook we balance the need for individual 

expression with the need to consider behavior as it relates to and impacts other individuals and the 

community. Guidance is provided that sets boundaries for individual behavior, while offering appropriate 

and clear consequences when individual behavior violates community norms. Another way the principle 

lives in our policies is to recognize societal influences on the outside life of students.  We make a strong 

commitment to create and maintain an open, welcoming and safe school environment for all of our students, 

families, faculty and staff. We consider our work of nurturing diversity, inclusivity and equity at our school 

more vital than ever. We acknowledge that students and families who are part of marginalized or vulnerable 

populations may be at risk to be further marginalized. We hold these students with care within our school 

community. For students experiencing difficulty meeting the curriculum we have the resource of care group 

to consider what extra steps can be taken to assist that student. Another example is our tuition adjustment 

program, which is designed to reduce economic barriers to accessing a Waldorf education. 

Our educational program nurtures the principle in intentional formation of a culture of inclusivity, of care for 

the environment and people, and by modeling this in our daily interactions with students. 

Starting in early childhood and through the grades a love of nature is instilled in the students through weekly 

walks and child guided outside play. This helps educate their will, develop their stamina and allows children 

to engage and interact with the natural surroundings which develops a sense of stewardship of the earth. 

In grade three specifically, but also throughout the grades experience, the children work the land in our 

garden plot. We also host e-waste drives and other activities demonstrating stewardship of earth and of 

fellow humans. 

Our school has a rich festival life that fosters a sense of community, marks the change of the seasons and 

provides the children an opportunity to take a role in the service of others. 

Through the exposure of two languages, Japanese and Spanish, the children gain insight, love and 

appreciation of other cultures which we hope will lead to tolerance and engagement with individuals and 

societies that may be different than their own. We continue our work to promote multiculturalism and 

diversity in the curriculum, an inclusive festival life, a welcoming and safe physical environment, and equity 

in all walks of our school life. 

Our Media Policy discourages virtual passive experiences and encourages developmentally appropriate 

engagement with others and their surroundings. We encourage families to engage in the living world and 

not the synthetic world.  

In the adult realm, we follow a consensus model in our meetings and maintain a flat organizational structure 

which means that we must work collaboratively on all aspects of running the school.  Those in leadership 

roles are actively studying how to develop good practices that foster consensus which are then modeled 
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for colleagues.  Part of this process is developing within each group in the school, agreements for 

communication.  The ability to maintain interest in the other is a fundamental component to a successful 

consensus process.  Working together effectively then allows the faculty to better serve the students. 

 

b. In what ways has the school explored innovation in relation to the principle? The school has explored 

innovation in the following ways: 

High school students are required to complete 10 hours of individual community service per year. Students 

choose to serve inside and outside the school community. The high school has incorporated school wide 

community service projects to increase the total number of hours served by each student and to promote 

group service that reaches out to support the outer world community We have also begun to include some 

element of gratitude in the form of service to others in our festival life. We have experimented with food 

drives during Lantern Walk and with Knit-a-thons where blankets are made for children in the community. 

Via student council, several student led initiatives have arisen including the student funded and led service 

trip to Corazon de Vida.  Students travelled to the Casa Hogar Sion orphanage in Tijuana, Mexico to play 

games, practice Spanish language skills, and got to know the children and their stories.  In addition to the 

trip down to the orphanage, they also fundraised about $1200 to help support the build of a baby dorm 

adjacent to the orphanage. 

 

c. In what ways has the school faced challenges or made compromises in relation to the principle? What, 

if anything, has been done to address these challenges or mitigate any compromises? What, if 

anything, are the plans to minimize or eliminate the challenges/compromises in the future? 

The more opportunities we organize for service as a school project, it is evident that we need to find a 

balance with the impact it has on class lesson time. Finances are also a hurdle for community service trips, 

mostly in the form of a large cost point for bus transportation.  We are addressing this challenge by offering 

some weekend projects, and by seeking out donations/in-kind gifts to support transportation and associated 

costs. 

Because we are a smaller school and cultivate a safe environment, students will often mention issues that 

reach outside of the realm of the teachers’ skill set and require attention. We recognize we need to support 

the students’ process in their renewal with a professional that we do not have access to at the school site. 

The high school has explored candidates to fill this role as a potential whole school (k-12) full-time position 

or a part-time position and role at the high school.  The Advisor component at the high school promotes a 

close relationship between students and teachers and fosters an additional avenue for the student to unfold 

in their development away from home. Students are assigned to an advisor (a high school faculty member) 

who follows them through their four-year high school experience. A student may choose to change their 

Advisor at the end of their freshman year if they have made a more significant bond with a different faculty 

member. Students are allowed to switch advisors one time during their four years. The compromise here is 

in staffing and finding time to meet with Advisees in a significant and serving way 

As in all organizations, sometimes a member of the community whether it be a student, a faculty member, 

or a parent appears to no longer be served by the school.  When this arises, a compromise must be made 

between the ideal of serving all and the goal of being able to work with everyone, with the reality of a 

relationship that isn’t functioning.  The decision to make a break with someone or the decision of someone 

to make a break with the school is always challenging.  However, once the unforming of any relationship 

has happened, it is incumbent upon the remaining community members to utilize their strengths in the 

realms of will, feeling, thought and good working to come together and reform. 
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d. Note: In the appropriate principle’s narrative, include the school’s work with the following topics: 

eurythmy, the arts, technology and media, external and parental pressures and faculty discretion 

within the context of the school’s shared agreements. 

The issue often arises of students transferring into the school after experiencing a different educational 

pedagogy.  In some cases, the transition is seamless and it feels as though the student was always “meant” 

to be at WSOC.  In other cases, the student’s transition is rocky and we wonder if we can meet the student.  

In these cases, classes and teachers are challenged to find a way to serve with the student and their family 

and in doing so, everyone strengthens their will forces, feeling life and ability to work with others who are 

unfamiliar.  An embedded issue in this challenge is how we reach prospective students and bring them into 

the school via our application process.  Our internet presence means our outreach is now as wide as the 

digital world.  We often receive applications from foreign students as well as families who would have never 

heard of our school or our pedagogy if it weren’t for our online presence.  Thus, our application process 

has to recognize that sometimes families find us in a less organic way and they may or may not authentically 

be ready to become part of the community.  The work then becomes more strenuous in terms of having 

clarity around applicants from the initial touch point all the way through the classroom visit to ensure a good 

fit for everyone. 

  

 

 



 

- 78 -  

PRINCIPLE 3 

Anthroposophical understanding of child development guides the educational program. 

Waldorf schools work with the gradual development of the human being from child to adult. This 

development follows an archetypical sequence of three seven-year phases. During this time, the soul and 

spirit progressively take hold of the physical body. Each child’s development is a unique expression of the 

human archetype. Each phase has characteristic physical, emotional and intellectual dimensions. 

 

The educational program is developed out of this understanding. Core components of the educational 

program include the student-teacher relationship; the artistic approach; working from experience to 

concept; working from whole to parts; use of rhythm and repetition; and observation as the foundation for 

assessment. Each approach is tailored to meet students in each phase of child development. Thus, it is 

essential that teachers have formal preparation in Waldorf pedagogy or are engaged in such preparation. 

 

a. How is the principle living in the school, as demonstrated through the school’s policies, culture and 

practices? 

The educational program at Waldorf School Orange County is based on Rudolf Steiner’s curriculum 

indications and thus centers on a developmental approach to learning. 

WSOC teachers are expected to establish general objectives as well as specific ones that will guide their 

educational program (founded on the development of the student from K-12 grades) and that with objectivity 

will support development (maturity) of their students thinking, feeling and willing. Teachers are expected to 

and are evaluated based on their ability to plan, conduct, and teach their lessons according to each grade 

level in all the disciplines in accordance to the Three-fold of a lesson and with the archetypical them for that 

year. Teachers utilize methods and materials in the subject appropriate for each group in order to support 

the student in all his/her faculties such that the students are immersed in the archetypal imagery, artistic 

expression and moral framework. They also teach each subject/class in a "living" way not only artistically 

and literary, but also in an experiential way (from daily life). 

Often eurythmy plays are brought alongside the curriculum so that the themes can be experienced 

physically and spiritually by the children. For example, in the first three years of instruction (grades 1-3) in 

foreign language, the experience of the language is completely oral (rhythmical.) Grades 4-5 are considered 

transitional years. What has already been learned by ear is now reviewed and expanded more consciously 

and formally through readings and the introduction of formal grammatical rules.  This analytical activity 

"awakens" in the students their faculty for a greater understanding, as the words already used in their 

vocabulary become now in a conscientious way applied in every lesson. Grades 6-8 experience more 

complex grammar and literary works. These elements provide the formative elements for the growing 

capacity of analytical thinking and stronger willing forces that begin to develop in adolescence. The foreign 

language curriculum continuously cultivates in the students the power of imaginative thinking, which are 

actively reinforced through the use of verses, poems, dialogues, history, geography, oral projects and 

presentations, biographies and later programs of cultural immersion through trips.   

We expect our teachers to have the commitment to bring their subject to the students with the appropriate 

correctness and respect, so that its genius will live in the soul of the students. 

Teachers also help each other to harmoniously establish the authority of each teacher in the class. This is 

achieved by holding respect for specialty curriculum and by attending to transitions from one class to 

another, and by addressing any inconsistencies or behavioral issues proactively. This is also achieved 

through clear and open communication among each other through monthly meetings, faculty and 

administrative weekly study sessions, faculty meetings, training, and workshops as well as the annual 
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summer retreat. Also, each teacher establishes a harmonious relationship with his/her mentor (inside and 

outside) throughout the year(s,) receiving the support necessary to implement the program being taught. 

 

b. In what ways has the school explored innovation in relation to the principle? The school has explored 

innovation in the following ways: 

Children who struggle to meet the curriculum and need extra resource help sometimes benefit from outside 

support. We cannot always address more severe challenges. This year we offered space for an 

independent, outside reading specialist to work 1-1 with students after school. 

 

c. In what ways has the school faced challenges or made compromises in relation to the principle? What, 

if anything, has been done to address these challenges or mitigate any compromises? What, if 

anything, are the plans to minimize or eliminate the challenges/compromises in the future? 

Parents increasingly bring expectations based on public school about when children ‘should’ be reading. 

We support teachers to provide parent education during quarterly parent meetings that describes the 

Waldorf pedagogy and gives a glimpse into the fullness of the curriculum. Outside of that we provide parent 

education specific to how reading is taught in Waldorf schools with guest lecturers, parent reading groups, 

and educational articles beginning for parents of kindergarteners. 

 

d. Note: In the appropriate principle’s narrative, include the school’s work with the following topics: 

eurythmy, the arts, technology and media, external and parental pressures and faculty discretion 

within the context of the school’s shared agreements. 

 

Answered above 
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PRINCIPLE 4 

Waldorf schools support freedom in teaching within the context of the school’s shared 

agreements. 

The educational program of each Waldorf school is founded on Rudolf Steiner’s insights about the 

growing child, informed by the teachers’ ongoing study of anthroposophy and their professional 

development in Waldorf Education. 

The faculty of the school works collaboratively and cooperatively to develop, refine and periodically review 

the educational program. Individual teachers work creatively with curricular, pedagogical and assessment 

components of the program out of freedom and in a way that serves their individual students, the class as 

a whole and the school community. This work reflects and respects the shared educational understandings 

and agreements of the faculty. 

 

a. How is the principle living in the school, as demonstrated through the school’s policies, culture and 

practices? 

The educational program at Waldorf School Orange County is based on Rudolf Steiner’s curriculum 

indications and thus centers on a developmental approach to learning. Within the framework of Steiner’s 

philosophy and indications, teachers are given the freedom and autonomy to develop their curriculum 

utilizing anthroposophical views of child development along with anthroposophical/Waldorf teaching 

resources and the teacher’s personal insight and experience. The people best placed to make decisions 

about the learning needs of individual students are those who work with them most closely. Within a 

framework of clear curricular indications and standards, teachers must have the freedom to exercise their 

professional judgment to deliver excellent learning and teaching. 

Within the grades and high school, teachers agree to interpret and implement the curriculum as deemed 

appropriate. High school teachers agree on structure and subject topics, but each teacher develops the 

specific curriculum taking into consideration each particular group of students. All grades teachers share 

block plans at the beginning of each school year and engage in collegial conversations about their plans 

for the year. All teachers agree on learning rubrics and mark student progress at least quarterly. Student 

progress against the rubric is discussed in preparation for and during parent-teachers conferences in 

February, and for end of year narrative reports. 

The faculty at WSOC continue to evaluate curriculum and teaching approaches. We strive to enhance and 

deepen the work of the faculty focusing on best practices in Waldorf education. We encourage ongoing 

evaluation and mentoring of all teachers. Each of our three departments (high school, grades and early 

childhood) hold weekly faculty meetings where we address curricular practices. Peer observation and 

sharing of information is encouraged. We support a culture of articulating why we are doing certain things. 

We encourage and promote inner work through study. We hold a weekly study group in addition to the 

studies that are held in department meetings. 

We are striving to enhance and deepen assessment of student learning outcomes across grades. We are 

strengthening our educational support services through formative assessment, which is another freedom. 
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b. In what ways has the school explored innovation in relation to the principle? The school has explored 

innovation in the following ways: 

Freedom in teaching is supported in the following innovative ways: Encouraging inner growth whether 

through anthroposophical study opportunities at faculty meetings, weekly meetings, or beginning a study 

of their own, the freedom to explore teacher development opportunities that have personal interest and by 

the exploration of ways to bring the curriculum alive to the students given our rapidly changing world. 

Teachers need to be given opportunities to develop inner freedom through intuitive thinking and as such 

the teacher is on a journey of learning. What the teacher aims to build as a foundation in the pupils (without 

the student’s awareness) is at the same time needing to unfold itself consciously within the teacher her or 

himself. Thus, freedom in education for teachers refers to an inner freedom which needs to be worked on 

and developed in order to enable the development of creativity and freedom in young people. 

Freedom is much more than just having the space, time and resources to be creative and innovative. It 

implies having the inner freedom, moral imagination and technique to work creatively within any constraints. 

Class sharing opportunities at our weekly faculty meetings, child study during faculty meetings as well as 

our weekly Care Group meetings. Also, we hold subject teacher meetings twice a year for every class 

grades 1-8. 

Every faculty and staff member attend an annual check-in with various College members. 

All are encouraged to engage in professional development. Teachers are provided with generous stipends 

to attend trainings and conferences. Often these opportunities expand into the wider (non-Waldorf) 

communities to explore curriculum and ideas, such as Jo Boeler workshops on math. 

Every day in high school begins with morning movement for the students and faculty. 

Teachers have the freedom to change and update their educational plan, and perhaps go in a different 

direction. 

 

c. In what ways has the school faced challenges or made compromises in relation to the principle? What, 

if anything, has been done to address these challenges or mitigate any compromises? What, if 

anything, are the plans to minimize or eliminate the challenges/compromises in the future? 

Parental pressure is typically expressed in Grade 2 around expectations of when students begin to read, 

and again in late middle school as transition to high school stirs anxiety. We have encouraged education 

of how Waldorf schools teach reading beginning for pre-K and Kindergarten parents. But comparisons are 

still often made to other classes, classmates, and students experiencing public school curricula. Grade 2 

teachers are encouraged to hold pedagogical principles while also communicating openly and proactively 

to ease parent concern. A compromise we’ve made for middle school is to provide letter grades for 

courework. One mitigation is that letter grades are optional, and students are not automatically shown a 

grade for coursework or for the class as a whole. Now in high school we offer test preparations classes. 

This is a compromise to conform to outside norms to help students in their college application process. 

Limited space in which to offer these classes has impacted scheduling. 
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d. Note: In the appropriate principle’s narrative, include the school’s work with the following topics: 

eurythmy, the arts, technology and media, external and parental pressures and faculty discretion 

within the context of the school’s shared agreements. 

We had a short period of time without a full K-12 Eurythmy program after the departure of our HS Eurythmy 

teacher. This year we hosted other Waldorf schools on our campus for a sharing assembly, and it was 

wonderful for our student’s to see performances from other schools. This freedom to explore ways of 

bringing the curriculum alive for our students can be seen in every realm. Another example is our woodwork 

teacher and his creative ideas for his curriculum, thinking outside of the box and bringing excitement to the 

students. With this freedom comes responsibility though, and sometimes an eagerness to make a change 

can result in administrative brakes being put on for whatever reason (liability, process) but we all work 

together to help these ideas come to fruition.   
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PRINCIPLE 5 

The conscious development of human relationships fosters individual and community health. 

Enduring human relationships between students and their teachers and between the children themselves 

are at the heart of Waldorf Education. The teacher’s task is to work with the developing individuality of each 

student and with each class as a whole, within the context of the entire school. These relationships gain in 

depth and stability when they are cultivated over multiple years. 

 

a. How is the principle living in the school, as demonstrated through the school’s policies, culture and 

practices? 

In Early Childhood, festivals, home visits, birthday circles, gifts that the teachers make for the children help 

establish trust and forge relationships, which are further deepened through one on one work with the 

children, handwork, and thoughtful assessments. 

In the Grades, the class teacher ideally works with the same group of children for 8 years, greeting each 

student with a morning handshake every single day. Reports are highly individualized, with an extensive 

narrative that reflects each student’s qualities, strengths and challenges. Accommodations are given at the 

teacher’s discretion to support the individual student. Care Group helps to carry individual student needs 

and supports the dialogue with parents. The bond between teacher and student extends to subject teachers 

as well; faculty longevity is a key factor. Subject teachers and class teachers meet on a regular basis 

throughout the school year; this relationship helps form a multifaceted view of the child. 

We foster healthy relationships through conflict resolution policies in faculty and formal, facilitated peer 

mediation among students. Our clear lines of communication policy encourages healthy, direct 

communication; we seed the conversation and relationship. The work of the College of Teachers is a 

consensus model. 

Class teacher relationship with parents is supported by parent meetings, conferences, festivals, plays 

(Shepherd's play), projects, mixed-grade activities, parent education events, spirit of volunteerism, town 

hall meetings, morning gatherings, gala, subject teacher/parent communications and a room representative 

system whereby parents can engage their impulse to help. 

Aftercare is open to all students in grades 1-8. Students have inside craft activities together, outside play 

experiences, as well as work to set up the hall for events. Older students work with younger students to 

offer support during transition times. Teachers work directly with the aftercare supervisor to insure 

homework tasks are being met during aftercare hours. Aftercare has participated in donations to homeless 

shelters and other outreach opportunities. Aftercare staff has a direct link to parents daily after school. 

Our “Company of Angels” school store fosters community by providing a welcoming space for families and 

neighbors to socialize and shop for unique items curated by store staff, enjoy refreshments, or enjoy some 

quiet time in the garden outside the store. 

A weekly craft group for parents and friends of the school, led by one of our Practical Arts teachers, is an 

important social hub. While learning new crafts, parents, family members and friends have an opportunity 

to socialize, contribute to festivals (e.g. craft items for the “Elves Workshop”) and create a support system 

for parenting questions. 
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b. In what ways has the school explored innovation in relation to the principle? The school has explored 

innovation in the following ways: 

Early childhood has experimented with combining the classes to form one body through shared parent 

meetings and other activities. 

Innovations in the grade school include creating a Middle School Peer Mediation program for conflict 

management. We have also begun to develop a Middle School Sports program (facilitated by grades and 

HS faculty) to encourage camaraderie in the physical realm. We have created Sharing Assemblies, 

attending by the entire lower grades. We have begun to encourage cross-grade activities such as 1st/8th 

grade and 2nd/6th grade reading buddies. We have created a new, simplified matriculation process for 8th 

grade families wishing to continue to high school.  We have also created a few new rituals for 12th graders 

to honor their time with us and to be honored by us. One of these is a tea ceremony and another is a 12th 

grade ‘walk’ where the students visit each department of the school. 

Aftercare offers diverse experiences for students including crafts, games, Baba the Storyteller, and 

Academic Chess. The program works to bridge the gap between the teaching staff and parents through 

communication and additional academic assistance.  

The school is supported by a school store called Company of Angels, which is run by parents and 

community members. Families meet and converse there over coffee and treats, students stop in to get a 

snack, even members of the wider community whose children do not attend the school come in to buy 

Waldorf toys. The Company of Angels (CoA) is also host to the Wednesday craft group, a group of parents 

who gather to learn handwork skills and create their own toys while sharing their lives and insights with one 

another. It is also a gathering spot for Anthroposophical study groups for the parent community. 

 

c. In what ways has the school faced challenges or made compromises in relation to the principle? What, 

if anything, has been done to address these challenges or mitigate any compromises? What, if 

anything, are the plans to minimize or eliminate the challenges/compromises in the future? 

There have been challenges brought by parental impulses to be on campus and share in the daily activities 

of their children. In the Grades, a communications compromise has been found by inviting parents to 

convene and talk at the CoA instead of on campus in front of the classes. 

Grades faculty meeting time constraints have resulted in limited Child Studies and class studies; we have 

worked at mitigating this by consciously including them on the agendas and looking at restructuring all 

school faculty meetings. We reinstituted the Subject Teacher Meetings rather than leave discussions in the 

faculty meeting. Assistants are an integral part of the classroom in lower grades. We acknowledge that our 

developmental stage as a school is more administrative and strive to operate within that framework. 

Challenges facing the aftercare program is limited availability for families during the breaks. Parents and 

students have a challenging time finding programs that fit the Waldorf pedagogy during school breaks and 

summer months. Offering parents access to year-round extended care programs would be beneficial for 

the school and children.  
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d. Note: In the appropriate principle’s narrative, include the school’s work with the following topics: 

eurythmy, the arts, technology and media, external and parental pressures and faculty discretion 

within the context of the school’s shared agreements. 

Every grade has eurythmy (social art helping with relationships); creating and sharing/reviewing art together 

is part of our work (within each class and across the school, e.g. younger classes visiting the HS arts festival 

displays, concert dress rehearsals attended by lower grades etc.). 

Does technology serve or not in faculty relationships? 

Cyber Civics lessons are taught in middle school to help prepare students become responsible and savvy 

navigating and using technology. 

We are striving to identify and work with parental pressures, such as group dynamics in lower grades, 

parents lobbying to exclude certain children, by offering extra parent evenings (e.g. about purpose and 

structure of Games lessons that were perceived as allowing space for social conflict between students) 

HS students are invited to help shape school policies (e.g. dress code); faculty discretion comes in when 

faculty supports healthy learning environment and appropriate boundaries. 

Aftercare Program: Helping students complete work (cooperating with teaching staff and parents); different 

relationship with parents vs. teachers – familiar relationship, molding/shaping, academic and emotional 

support. Innovations include: Chess program, storyteller,  stories geared towards the younger students (1-

3), Easter egg hunts, holiday crafts, outreach activities. Challenges: keeping balance between outbreath 

after school and setting clear boundaries, maintaining school rules (continuing stream of school work into 

the breaks, bringing back form when the school year starts). 

All students in Kindergarten through 12th grade take Eurythmy which allows them an environment to 

develop their individual relationship with the world around them through an artistic lens. The intrinsic social 

aspect of eurythmy gives each student a chance to see their classmates through the archetypal social 

pedagogical exercises given by Rudolf Steiner that are appropriate for their age group. 

The WSOC High School allows students a small social environment in which to wake up to their own 

individuality. The teachers’ relationships with students are strong because all teachers teach every grade 

every year. The daily and weekly schedule of interaction is enhanced by our traditional High School Bonding 

Trip, a three day camping trip where all four grades create community together. This gives the Senior class 

a ground to lead the younger students into the ethic of the school. We also have two whole school outings 

during the year. We do activities throughout the year such as Michaelmas preparations, school cleaning, 

fundraising, and our week long Film Fest in mixed grade groups. This makes for a tight knit mixed age 

community that provides a firm ground of support for our students. Twice a year we have trip week when 

each grade goes on a pedagogically appropriate adventure which strengthens the social fabric of the class. 

In the WSOC High School the students are held in a small social environment as the maximum class size 

is 25. Though some students may see the size of the school as too small but when a student confronts a 

social challenge in this environment they must learn to resolve it and this allows each individual to see 

themselves in the context of the greater whole. There are few hard and fast rules in our school as we help 

the students recognize that this is a sacred space not unlike a church and so within that prevailing gesture 

we are able to take discipline situations up individually. The faculty takes questions such as dress code to 

the Student Council so that students have a chance to see the many perspectives that are woven into the 

policies that we all abide by. We consciously work to help students resolve any social conflicts that may 

arise. We have weekly class lessons with the two class sponsors who work with each grade over their four-

year journey through high school. Each student also has an advisor who assists them academically and 

socially as they navigate through high school. As extra support the 9th grade students have a Health class 
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that addresses social issues as well as executive functioning, drugs, and sexuality. In 10th grade the 

Communications class addresses conflict resolution as well as many other forms of communication. 

WSOC is currently working to develop a smoother transition from 8th grade into the High School. We have 

removed the full application process for those students who have been with us in the Grades. The High 

School faculty holds an annual Open House for middle school families and this year we also attended 7th 

grade parent evening to continue the discussion about Waldorf as a 12-year journey. The 8th grade class 

is invited to attend a day in the high school each Fall. This year we held our first “Tea with the 12th Grade” 

as a Springtime opportunity for those with questions about our High School to hear directly from the 

students. These outreach events are supported by our enrollment staff and are instrumental in revealing 

the picture of our school as a strong, stable, socially healthy, and academically stimulating environment for 

young people to mature in. 
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PRINCIPLE 6 

Spiritual development in support of professional growth is an ongoing activity for the faculty, 

staff, and board. 

Members of the faculty, staff and board work in an ongoing way to cultivate their spiritual development 

with the help of anthroposophical and other study. Waldorf schools create opportunities for shared 

educational study, artistic activity, mentoring and research to further this growth and development in 

service to the students. 

 

a. How is the principle living in the school, as demonstrated through the school’s policies, culture and 

practices? 

At the Waldorf School of Orange County, our faculty, staff, and board engage in various activities to care 

for their own spiritual development in support of professional growth. Although, there are many different 

individual practices that include student meditations, personal study, and personal mediations. There are 

also a variety of opportunities for shared educational studies such as Monday Study Group, Grades and 

High school faculty Study, Parent Evening Study, and provided classes for Adult Education in Foundation 

Studies. Furthermore, our administrative staff and board meetings open with group discussions on various 

Anthroposophical readings. In the Board meetings we also study together. In this past year we have been 

working with the lectures by Steiner on “Education in the light of Anthroposophy” since many of the board 

members are parents in the community and have children in the various grades, this topic allows them to 

gain more insight to the approach that is behind our approach to our educational tasks. 

Other opportunities for individuals include the daily reading of the Calendar of the Soul every morning in all 

departments, a seasonal Shepherd’s Play, Adult Eurythmy classes, and Faculty Singing. As a school, we 

host a strong festival life for our community by celebrating Advent, May Faire, Michaelmas, and a Winter 

Festival. Our Back to School Meetings help bring our faculty and administrative staff together before the 

start of the year and professional development conferences are highly encouraged with support funds 

budgeted.    

As teachers, through study we remind ourselves that knowledge is something each individual must create 

for themselves through their own activity, by making an association between an idea and an experience in 

the sense world. This is another fundamental aspect of our way of teaching because we don’t tell the 

students how things are. We don’t see them are empty containers that need to be filled with ideas but 

instead we look for opportunities for the students to enlarge their sphere of knowledge by creating 

opportunities for the students to make these connections (idea and percept) for themselves.   

 

b. In what ways has the school explored innovation in relation to the principle? The school has explored 

innovation in the following ways: 

Many of our faculty members read and look at other alternative forms of spiritual practices. We recognize 

that anthroposophy is an individual’s path, therefore innovation can be seen within the context of the 

individual’s tasks. The teacher for instance is given the freedom to implement, within the bounds of our 

shared agreements, the results of his or her particular insights and inspirations, imaginations and intuitions, 

this sometimes leads to small and consistent moments of innovation. Through the spiritual activity of each 

teacher, innovation is not just wished but practiced.  We also acknowledge personal freedom. So, each 

individual will need to find their own balance in how much or how little they want to work with the 

materials/methods given by anthroposophy. 

Studying together allows the faculty to rise above the level of ordinary consciousness (where one is thinking 

of the mundane things of daily life) and place ourselves in a shared field of ideas (spiritual activity of 
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thinking). By doing this as a group we always feel refreshed afterwards because we have been working 

with ideas that are alive and that nourish us as human beings and as teachers create a shared vision of 

our tasks and help us build a shared picture of the “universal human being” (a spiritual being having an 

Archetypal experience).  

As a faculty we also share our experience with our meditative practice and inspire each other. For instance, 

one high school faculty member, who is a practicing Muslim has daily scheduled prayer time and just having 

him as one of our coworkers and seeing his dedication to set aside time from the affairs of daily life and 

cultivate a mood of reverence and devotion, helps all of us High school teachers to remember that that is 

the first step along the path of spiritual knowledge. (how to know higher worlds and its obtainment) 

The Waldorf School of Orange County is also investigating various ways to innovate in relationship to 

spiritual development in support of professional growth at our school. Internal and external mentoring 

opportunities, monthly Walk Through the Grades, peer observations in school and outside of school, and 

an open campus for other teachers and teacher training institutes are just few of the most recent things 

being explored. 

 

c. In what ways has the school faced challenges or made compromises in relation to the principle? What, 

if anything, has been done to address these challenges or mitigate any compromises? What, if 

anything, are the plans to minimize or eliminate the challenges/compromises in the future? 

A primary challenge has been that often at our department meetings and College of Teachers meetings the 

agendas get packed with so much business that the time for anthroposophical study or contemplation often 

gets neglected. 

Other challenges our school is facing in relation to spiritual development in support of professional growth 

are questions of freedom for the individual. Should there be freedom in shared study groups such as 

Monday Study Group and the reading of the Calendar of the Soul? 

It has been difficult for us to find ways for faculty and staff to engage in study together, especially at the 

back to school week which features workshops and opportunities for spiritual growth. 

 

d. Note: In the appropriate principle’s narrative, include the school’s work with the following topics: 

eurythmy, the arts, technology and media, external and parental pressures and faculty discretion 

within the context of the school’s shared agreements. 

Eurythmy has been a consistent part of our faculty meetings. Our grades faculty meetings are typically 

started with eurythmy practice. Eurythmy and art opportunities are frequently incorporated into our back to 

school meetings and in-service days throughout the year.       
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PRINCIPLE 7       

Collaboration and shared responsibility provide the foundations of school leadership and 

governance. 

WSOC is led by a College of Teachers, who work in collaboration with the Early Childhood, Grades, and 

High School department faculty. The College and faculty are supported by the Administration the Board of 

Trustees, and the parents. WSOC is teacher-led, as documented in the individual department Parent 

Handbooks, the Faculty and Staff Guidelines, and the Governance Manual,  which break down how 

responsibilities are divided, overseen, and carried by each of the three realms.  

The College members are active faculty, working out of anthroposophical principles and pedagogy. The 

College Membership includes faculty from all departments: early childhood, grades and high school. 

Specialty teachers are also represented, and give perspectives from arts, eurythmy, games, and foreign 

languages.  There is one administrative team member represented on the College as well, the Faculty 

Coordinator. This position sits on both the Board and the College and will act as College Co-Chair or College 

Chair, and ensures effective communication within all realms (College, Board, Administration) 

 

a. How is the principle living in the school, as demonstrated through the school’s policies, culture and 

practices? 

Our work together is strengthened by cultivating a shared anthroposophical understanding of social 

interaction. Faculty, staff and the board share responsibility for guiding and leading the school in the 

following manner: 

a. The educational program is developed by the faculty under the guidance of the 

pedagogical leadership of the school. 

b. Administrative work furthers the educational program by supporting the faculty and 

coordinating the activities and decisions of the governing bodies. 

c. The board works strategically to enable legal and financial health in order to realize the 

mission and vision of the school. 

Many of the administrative staff have anthroposophical training through Foundation Studies and Teacher 

Training in addition to their qualifications for their administrative roles. Administrative staff are included in 

faculty meetings and school events when available, and are encouraged to attend professional 

development workshops and conferences. Our administrative staff are also given opportunities throughout 

the year to participate in artistic work, in-service days, back-to-school meetings, planning meetings, and all-

school festivals. Our administrative staff is very much integrated in the culture and well-being of our school. 

The Board of Trustees is comprised of both current and alumni parents, integrated from Early Childhood, 

Lower School, and High School. Most have a specific background professionally that they bring to our 

Board, but they also have a deep commitment to our school. Board members bring experience in legal 

work, business and finance, human resources, and wider educational trends and study. Board members 

take up nominal roles, including the role of treasurer, and participate in parent association, human 

resources, accreditation, and more. The Board is also comprised of Administrative Directors and College 

members, rounding out the group cohesively.  The Faculty Coordinator (Administration) sits on the College 

of Teachers and the Board, serving as the bridge between the three main bodies of governance. The Board 

participates in an Anthroposophical study together for the first 30 minutes of each meeting and each 

meeting begins with the Healthy Social Life verse by Steiner. 
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b. In what ways has the school explored innovation in relation to the principle? The school has explored 

innovation in the following ways: 

Leadership is always looking for ways to grow and strengthen the school through collaboration between 

departments.  The faculty has been working to create opportunities for High School/Lower School 

department crossover in the following areas—festivals, buddies, class shares between Middle and High 

School (e.g. Spanish classes), sports crossover in Middle and High School (e.g. mixed grade teams and 

practices), an 8th grade High School visit day, the Symptomatology block in the 12th grade (developed as 

a retrospective view of a 12th graders own development through the curriculum), the Three Kings Day, 

singing during assemblies, and play performances given to the whole school. 

The entire High School faculty attended 7th and 8th grade parent meetings to address specific needs and 

questions in each class. The application process for the 8th grade to 9th grade transition was removed, to 

create a seamless journey through the K-12 curriculum, in line with its original conception as a whole. 

The College has explored ways to welcome broader perspectives from the faculty as well, inviting all 

members of the faculty to step forward for College participation. 

 

c. In what ways has the school faced challenges or made compromises in relation to the principle? What, 

if anything, has been done to address these challenges or mitigate any compromises? What, if 

anything, are the plans to minimize or eliminate the challenges/compromises in the future? 

 

Challenges: 

The school faces challenges in integrating the social picture of anthroposophy with external administrative, 

financial, and legal constraints. We recognize the difficulties of merging theory and practice in a broader 

non-anthroposophical society. In addition, the school looks to balance the leadership of administration and 

faculty, incorporating a strong administration without compromising the pedagogical strength of the 

curriculum. To that end, WSOC must keep the Governance Manual updated. We have organised a 

Governance Structure Group to review our current structure and create a proposal for changes as 

necessary for improvement. We have doubled in size in the past 10 years, yet our structure has remained 

mostly unchanged. We are open to new ideas to improve our decision making processes and to steer the 

future vision of our school. 

Another challenge is collaboration, with the parent body, among faculty, and among leadership. The faculty 

is challenged to remain collaborators as the school grows, and to refine governance as the faculty body 

grows. We recognize the strengths of maintaining a collaborative spirit, to avoid growing into an insular 

view of our work, even though shared responsibility can make our work less efficient. Faculty challenges 

include the infrequency of meetings as a whole to carry the school as one organism, trust, and the 

intentional creation of opportunities for collaboration. Time is needed to cultivate meaningful relationships 

between leaders, and to take up anthroposophical or class studies for growth and development.  

The High School student council provides an opportunity for student leadership responsibilities. 

Addressing: 

WSOC addresses challenges through anthroposophical study and collaboration between governing bodies 

and the school community. The Board meets jointly with the College AND takes up studies. WSOC 

encourages and supports the Board to deepen understanding of the work of a Waldorf school and an 

anthroposophical background. 
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Administrative staff is included in faculty meetings. Admin is encouraged to join Foundation Studies, and 

WSOC pays for conferences and workshops to deepen their understanding of Waldorf schools. Difficult 

conversations are encouraged between the faculty, board, and administration. Staff includes persons 

trained in consensus and conflict resolution, and consultants are brought in to work with communication, 

collaboration, and consensus trainings and workshops. 

The HS has transitioned away from Department Chairs to collaborative shared responsibility between the 

faculty. We are striving to allow our high school more independence as their own leaders 

Future:  

The High School student council provides an opportunity for student leadership responsibilities and we 

hope to integrate them more regularly in our faculty meetings as a way to encourage participation and to 

strengthen the relationship between faculty and students 

 

d. Note: In the appropriate principle’s narrative, include the school’s work with the following topics: 

eurythmy, the arts, technology and media, external and parental pressures and faculty discretion 

within the context of the school’s shared agreements. 

The school recognizes technology as an essential tool of governance, while still encouraging an 

anthroposophically-minded view of child rearing. One example would be the use of Dropbox to pass 

documents. Our communications policy makes faculty and parents aware of appropriate use of social media 

and email. 

Teachers are the leaders of their classrooms, while being expected to support the curriculum within shared 

agreements. 

 

 


